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THE PURPOSE OF THIS STUDY WAS TO ASSESS THE USE OF
DIAGRAMING AS A TEACHING DEVICE IN FUBLIC SCHOOLS.
QUESTIONNAIRES WERE SENT TO THE STATE ENGLISH CURRICULUM
DIRECTORS OR THE STATE SUPERINTENDENTS OF ECUCATION IN ALL 50
STATES, AND THE CITY SUFERVISORS OF ENGLISH IN THE 15 LARGEST
AMERICAN CITIES. IN ADDITION, PERSONAL CORRESPONDENCE WAS
CARRIED OUT WITH EDUCATIONAL ADMINISTRATORS AND TEACHERS.
RESPONSES TO THE QUESTIONNAIRES WERE RECEIVED FROM 94 FERCENT
OF THE STATES AND 67 PERCENT OF THE CITIES. RESULTS INDICATED
THAT THE REED AND KELLOGG DIAGRAM WAS USED BY A MAJORITY OF
THE STATES (MOST COMMONLY ON THE JUNIOR HGIH SCHOOL LEVEL)

. AND BY A MINORITY OF THE CITIES (ON BOTH THE ELEMENTARY AND
SECONDARY LEVELS). LINGUISTIC DIAGRAMS WERE SELDOM USED,
THOUGH INTEREST IN THEM WAS INCREASING. NO INSTANCE OF THE
USE OF THE BALLOON OR SLOT-AND-FILLER DIAGRAMS WAS FOUND.

‘ THREE-QUARTERS OF THE RESFONDING STATE DEPARTMENTS AND NEARLY

’ ' ALL OF THE CITIES HAD NO MATERIA. AVAILABLE FOR TEACHERS ON

DIAGRAMING, AND TWO-THIRDS OF THE RESPONDING CITY SUFERVISORS

DESIRED THAT MATERIALS ON DIAGRAMS BE PROVIDED THROUGH A

CENTRAL AGENT. ALTHOUGH RELEVANT RESEARCH ON DIAGRAMS

INDICATES THAT THEY ARE NOT EFFECTIVE TEACHING DEVICES FOR

IMPROVING COMMUNICATION SKILLS, MANY WRITERS ON ENGLISH

EDUCATION ADVOCATE THEIR USE ¥OR THIS FURFOSE OR FOR

GRAMMATICAL ANALYSIS. (THIS REPORT WAS SUBMITTED AS A MASTER

OF ARTS THESIS IN THE SCHOOL OF EDUCATION, UNIVERSITY OF

SOUTH CAROLINA.) (AUTHOR/DL) '
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ABSTRACT

The purpose of this study is to determine (1) the prasent status

of diagranning in the public schools throughout the United & States;

(2) the ‘types of disgrams being used, (3) the merits and shortcomings of
each-(&) expert opinions concerning the effectiveness of diagrams as a
teaching device, (5) the resources available to teachers for securing
information on diasgramming, and (5) the extent to which more inrornaticn
is desired and from what source such information is preferred. Three
gources ware used to secure this infornation° (1) toe literature con-
cerning varions tyges of ‘disgrans, (2) qnestionnaires sent to a11 fifty
states and the fiftsen largest American cities (according to the 1960
if census), and (3) personal correspondence with educational administrators
and teachers. .

Findings from the questionnaires 4ere,based on & 94 0% state
response and a 66.7% city response.. These findings indicated that the
Reed and Kellogg diagram.was commonly usad at the junior high school

level by a majority of the responding states, Only a minority of the

cities reported using the Reed and Kellogg s;stem--use here was di vided

equally between the elenentary and secondary levels, °

Overall, linguistic diagrams were reported as seldom used, When
linguistic diagrams were used, respondinv states and cities reported
using then predominately at the sscondary level. Many comments, ‘made by i
respondents, however, indicated that interest in the Reed and Kellocg

method was waning, while interest in linguistic nethods was increasing.
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.Accordiﬁg to the ;urrgy the typgs pf diagrams reported in use
,uere:'d(l) the Reed and Kellogg, (2) the IC (immediate consﬁdtuent) tree
or a variation, and the trans;ormatiddal (branching) tree. No'usd of
the balloon diagram or earlier forms, nor use of the slot-and-filler
diagram was disé}osed. The review of the merits and’shortcomidgs of
each type of diagrem was derived from the literatgre. | ‘

Although a survef-of the research on diagramming (also taken
from the‘literature) indicated it dgs not an‘effectirg teachidg device
for improving communication skills, ﬁany writers advocated its use for
this purpose. Other writers contendéd the value of diagramming lay in
its use in grammatlcal analysis rather than in conn ection with commun*-
cation skills, | -

Of the states'responding to phe»questibnnaire, thrpe-quarﬁers
bad no material available for teachers qn.diagramming; Nearly all of
the cities.offered no such material, Two-thirds of the reSponding citi§ y
desired that materisls on diagrams te provided through a central agent |

with the majority of tne states and cities preferring the National

Council of Teachers of Engllsh as a scurce,
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NATURE AND PURPOSE OF THE STUDY

Introduction

Diégrgmming has long been a controversiallissue anong English

teachers.t Many teachers'of traditional grammaf regard it not only as a
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form of graphic representation for describing the English language but
also as an indispensible tool for teaching correct usage in speech as
well as in gri@iné. Jhen viewed as a topl, diagrammipg is considergd
primarily as a means {v an end. Other teachers, glso proponents of :
traditional grammar, question the valge of diagramming.' While they

recognize its value as a visual device fu initial eiplanations of funda-

mental syntactical relationships, they see little relationship betwéen

the diagramming skills of their students and their ability to speak and J

write well, B ' ' ' \
Changes from traditional to "linguistic" grammars-stfuctura12 !

(
or transformational--will not resolve the issue, -since’ these newer |

methods of language analysis also make frequent use of "dlagrams" of one

lAlong with the general confusion on the subject, the spelling of
the term also varies--scme writers spelling the word with two "m's" (dia-:
gramning), others using only one (@iagraming). The writer prefers the
former spelling and will use this throughout this study except where the

writer of directly quoted material uses the alternate spelling.

2Tne terms structural and deseriptive will be used interchange-
ably in this study. According to J. N. Hbok.[gpdern Arerican Cramrar end'
Usaze (New York: Renald Press, 1958), p. Aj], descriptive or structural ;
-grarmar is one branch of descriptive or siructural linguistics, terms '
which are still used interchangeably in the literature.
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‘Jusing no diagrams and referring to grammatical concepts only as a last

'sort or another, ‘Teachers who advocate tﬁe "new grammar," developed by
structural linguists and transformationalists, recognizé that newer |
methods of language analysis also inclu&e diaérams. Thus the question es
fo the merit of diagraﬁming as a teaching device whethe¥ a part.of tradi- i
tional,‘descripgive or.transformational grarmar remains a moot point.

In addition, there are those who uoulé not use diagrams at all,
Whether teaching a traditional grammar course or wofking with linguis~
tics, teachers may or may not decide to use'diégrams. While ﬁany
teachers of the "oid‘school"‘of traditional grammar make the conventional
Reed and‘Kellogg diagram an integral part of their‘grammar instruction;

other teachers of traditional grammar take a "correct usage" apgroach

resort, Similarly, teachers using tbé new grammar vary in their use of
graphic devices by using forrmulas or diagrams--or electing to use no dia-

grams at all, Some teaéhers, however, seem to take a piddle~-of-the~road

as follows: . - ‘ : - I

Very simple diagrams may be used in class to clarify
. some elemeats of structure; for instance, an arrow may 3
point from a mcdifier to the word it modifies, or a brace
may enclose the parts of a compound subject or the words
that compose a phrase or a clause., But assignments re-
quiring students to diagram are seldom justified and never
 Justified when they necessitate expenditure of much time
" 4in determining what kind of line where and what angle,
The formulas of the structuralists and the generativistis
are equivalent to diagrams and are subject to the same
abuses, If they are employed only to identify the parts
of someone else's sentences, they can be very wasteful
of time. But when they are used oa occasioa to help
students construct sentences of their own in accordance
with specif}ed patterns, they may throw light on scme
structures. , S '

33, N. Hook, The Teachinz of High'School.Enqlish Third Edition
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l_—(‘\) A 1n personal correspondence with the writer, Dr. Hook states, "As my book

The Teaching of Hizh School Enslish reveals, I em not very enthusiastic

about dianramming. Basically, what it teaches is Just how to diagram."‘

Many teachers would agree. ' -
Research in the area of diagramning has prbduéed no conclusive

results, As Hook points out, "Althouzh some teachers, and thereforé

mary textbooks, still include instruction in diagramming, there is hardl
an iota of evidence that such instructicn leads to improved student-

written sentences."? A study made by Charles E. Whitehead, Jr., is

typical. In this study the belief that grammar-disgramming would improve
student ertlns skills led to an 1nvest1=at10n involving Reed and Kellogg
diagrams. A six week intensive revlew of grammar-diagramminv was

| designed for experimental groups. The same course without the grammar—
diagramming unit was used for control groups. Four teachers and 132
students were 1nc1uded in the investigation, In instruéting their
classes, the teachers of the experirental grougs used the introductory
unit of a grammar-diagramming review., The teachers of the control groups
used the literature-writina approach to improve student writing skills
a?d only reviewed grammar and sentence structure as tha need arose.
Pupils of both groups were tested at the beginn*nv of the course to.
pmeasure initial ability and were again tested at the end of the course to

| measure final achievément in the improvement of writing skills, The

results indicated that there was no statistically significant dlfference s

‘(New York: The Ronald Préss Ccmpany, 1965), pp. 291-92,

AHook letter,'Apbendix I.

| S1bid,

Aruitoxt provided by Eic:
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in final achievement in the areas of sentence structure, vocabulary, .

punctuation or 500-word composition as measured by the Subiect A Test of |

|the University of Calitornia.6 The only conclusion that could ba reached

T P

lin this study was that grammar-diagramming is as effective as literature-

writing in the improving of student writing skills, But the question
might be raised as to Qhether gijhgg_methbd really-produceﬁ the improved
writing skills, | '

Besides the Whitehead thesis, there is currently little research
on diagramming being published., The writer knows, for ex#mple, of no
research at this time which investigates the effectiveness ofAlingﬁistic

diagrams on 1nsiruction or compares them to the effectiveness of tradi-

tional ones. Most of the research in this areaAccmpareé some aspect of

descriptive or transfbrﬁatidnal gramﬁér with traditidnal grammar--but not‘
linguistic diagrams with traditional ones. |
Four earlier studies 1nvolviné traditional disgrams, however,

were undertaken in the Z0's at the ﬁniversity of Iowa under the direction

of Professor Harry A. G'reene.." Greens points out that diagramming of sen~
tences was widely used as a method of teaching language urtil well into
 tne 1920's' thken for no apparent reason it d:sappeared. In 1935 there
was & resurgence of its use which continued into the 40'8. At this tim

Greenefelt that many teachers were accepting diagrarming as a teaching '
o :

procedure'without any supperting evidence as to its merit,

6Charles E. Whitabead, Jr., "The Effect of Gramnar-Diagramm*na on
Studernt Writing Skills" (Ph, D, dissertation, Montana State Univerbity,

1965), pp. 1-111. . .

7Har:y A, Grecne, "Direct Versus Formai_Mbthods in Elementary Eng-{
1ish," Elerontary Srelish, XIV (Hay, 1947), 279.

81vid., pp. 278-279.
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‘| Punctuation Skills" by Clair J. Butterfield, From these theses Greens

In view of the rather wide-spread belief in diagraming - B

~as an effective method of developing sentence mastery, it o
would appear to be legitimate to expect to find considerable
experimental evidence supporting it in the professional - o
literature. A careful search of all available compilations - X
of investigations in the field of language composition from |

. 1900 to 1941 was made. Lyman's Summary of Investigations o
publishad in 1929 reported approximately 250 studies deal- :
fng with grammar, language and composition end not one of
these stidies mentioned diagraming in any way. Later
summaries of research by Lyman, Dora V, Smith, J. P,
Leonard, and by the writer covering hundreds of additional
titles still revealed no study prior to 1940 which defi-
nitely considered the diagraming of sentences., The lists
of theses and studies from educational institutions through-
out the United States under the heading of language and
composition in the twelve volumes comprising the Bibli-
ography of Research Studiss in Educaticn covering the

- period from 1928 to 1941 were consulted with the same
results, The titles and the notations concerning the find-
ings of specific studies gave no indication that diagraping
of sentences had been subjected to expsrimental attack.

Thus seeing a real need' for experimrental research, Greez{e directed the
fdllowing studies: "Thé Effebts of Sentence Diagraming on English Usage
and Reading Comprehension" by Kenneth C, Barghahn; "A Study of the Effects
of Sentence Diagraming on Englishicorreqtnegs and Silent Reading ﬁbility"
by Walter LE Barnett; "The Effect of Diagraming on Certain Skills in Eng-
lisg Composition" Sy James Reece Steward; énd "The Effbét of a Knowledge

of Certain Grammatical Elerents on the Acquisition and Retention of

concludes that:

The implications of tte studies . . . are of practical.
significance. The three studies dealing with senience '
diagraming indicate uniformly that diagraming is a skill
which can be developed but has no valus in itself., It

. does not lend itself to ccrrelation with other subjects
or projects or the program of the school. There 1s little-
point of training the pupil to graphically portray sen=
~ tences except for the improvement which it brings to his

Ibid,

5 e MO gl 5 Tt A
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ability to write effectively. The evidence shows that
this is slight, There is considerable question, there-
fore, of the advisability of employing sentence diagram-
ing as a method of developing language mastery. In the -
1ight of the data secured by Butterfield, there is reason - |
to expect superior results in the teaching of punctuation
by direct methods rather than by methods which are based ‘
" upon a knowledge of related grarmatical elements. Punc~ g
tuastion'is a function of meaninz rather than a function i
of grammar. Furthermore, the description of the grammat- |
jcal elements of a sentence often must be deferred until
the punctuation is completed according to the reaning

intended.lo

Ih-the Butterfield study diagramming as a “related grammaticél elehent"-
is, of course, implied. | | - o |

| A later study in the SO's--méde by Ahthony L. Tovattll--is'par;
ticularly‘férce?ul ih.discouragihg the use of diagrams, although the
methods of 1nvestigétion as well as the basic assumption of the study |
tend to make the résu}ts non~conc1usive. Tovatt reascned that if diar
grarming is a skill which is taught £o aid in writing sentences, ihen
those who have received such training must utilize this skill.in their
daily lives, To test his assﬁmption~Tovatt had 150 people diagrém a
sentence, indicate whether they visualizedxparts of the sentence’as they
‘diagrammed, and tell what they believed should be emphasized in a h;gb

school English class. ' Tovatt's results among other things indicated that

96,0 percent of the total group could not even diagram the sehtence and

38,0 percent of the total group could not diagram but still believed that

when ‘they wrote they visualized sentence elements as in a diagram. On

this evidence Tovatt concluded that the value of diagfamming is to be

questioned seriously, since theré-is little carryover beyond the

. ¥ 1%reene,p_p.. cit., p. 285,

11jnthony L. Tovatt, "Diagraming: A Sterile Skill," Enzlish
urnal, XLI (February, 1952), 91-93. ‘

Full Tt Provided by ERIC.
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elassroom to actual writing in later 1ife.“Further, because people who
were taught diagramning'do not realize this, English teachers who teach
diaéramming to improve writing skills are."perpetuating a ficttnn for a
fact."1é ‘ ‘ - ' R | - - " .

Are EngWish tenchers today actually perpetuating fiction for
facts’ What are the current attztudes of English teachers and educa-
tional leaders tcward diagramming? What is actually being taught in the
clessrooms throughout the United States? In spite of confusion or
differences of'opinion,_diagrnmming is an integral part of most English
programs today. Many teachers, whether traditibnally er linguistically
inclined, continue to use it. Textbooks, visusl materials and syllaopi
fnclude it. Many students throughout the country work vith it. For
this reason the wrlter sees a need for an investigation of the current
status of diavrenming. In order to determine what is actually taking

place, the followina information is needed.

.1« We need to know (a) what types of djagrams are actually in

use in English classrooms throughout the United States, and (b) what

experimentations and innovations are taking place.
.“ 2, We need to know (a) what the merits and shortconings of each‘
are in terms of their practical value for classroom instructzon, (b) what
the possibilities of each are in revealing or describing the English

lanzuage, and (c) what the possibilities of each are in heiping students

improve oral and wriiten expression.

121vid., p. 93.
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(::Z”gféff;;;:Kin eecﬁ’state for securinv information ebout and materlals on diagrem-' -
"'tiﬁifﬁ. minc, (b) what specific infornatioa is available at he state level,

| (c) what furthe. information is needed, and (d) from what source this T .
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. information can ﬁe obtained. }v. f_"; e

: .;}:ﬂﬁjg.;f; I ' - Purooseg he Studv
H . "" .. ...‘ ‘,L .- . ’ . . ST i & i " ‘. °
§ ';‘ Growing out of these needs and related to uhcm are the purposes ’

‘.;.:.".‘of this stedys - Lo
3.'iffi o 1. To detern1ne the nresent status of dlagramm*sg in the public
{ schools throa*ﬁout all flfty states of the Unit ed Staues._.f "1' | |
- 2, To discover whad types of diegrams ere teing used.
| ‘3. To investigate the merits and sho?tcoming ef the variods'
tipes of diagiams. | o |

L., To determine how diagrams can be used as an ‘effective teach-

ing device. . ]: ‘:y' . I ‘; SRR ;

5. To reveel tbe resources ava*lab e to tea hers for securing

‘informatlon on d1aaranming.

o 7 A A P T 4

6. To po*nt cut the extent to which more information is des;red

and frca what scurce such information is preferred,

Delinitatwcqs of tha Studv

i.' The studv is l*ﬂvted to the public secondary schoole in the
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United Stat°

2, The informatico cbta‘ned 1s 11m1ted to the ooznions of state
K t[; RN ‘superintendents of educatlon,'state 1ﬂlish curriculum directors, clty
f ;i: L supervisors of English, and szlected ducqtcrs a d teechnrs in the fzeld
' ' . _ . - ’
;~_L:)'; }ogﬁEnglish education, . o
E
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3. The information obtained from the city supervisors of Eng-

[11sh is limited to the fifteen largest cities in the United States

laccording to the 1960 census,

4 In reviewing the merits and shortcomings of diagrams in

current use and in determinina how diagrams can be utilized most effec-

~

;tively'by the classrcom teacher, the study is limited to material found
" llin the literature and generally to the opinions of educators and teachers

{recommended by respondents to a questionnaire,

ngsigg of _the Study

The material for this study is derived from three sources: the
literatdre concerning the various types of diagrams, thg findings from a
questionnaire sent to fifty states and fifteen cities; énd‘personal
letters sent to outsfanding educators aﬁd teachers who aré working with
traditional and linguistic grammar. The general outline for the study‘is
as follows: N

Chapter I--Intr;éuctory remarks concerning the present status of
diagramming have led to a brief review of éurrent research and the need

for and purpose of the study.

Chapter II--A brief review of traditional English grammar will be

followed by a more extended discussion of the "balloon" and Reed and

Kellogg diagramé.
Chapter III--An ex p’anat*on of descriptive English grammar and
transformational-generative grammar will be followed by an expanded |

discussion. of the IC tree diagram, the. slot-and=filler diagram, the

Chinese box diagram, and the transformational tree diagram;

. e e
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Chapter IV--A brief review of the current literature on diagramr
min° will be given with enp hasis on the merits aand shortcominas of each

method. The practlcal value of each method will be con51dered when

related to gctual classroon instructicen,

- e

. : .
Chapter Y--An objective presentation of the findings from thke

questionnaire will be given. o~ . !

Chapter VI--Summary, conclusions, and recomrendations will be

presented,
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o - CHAPTER 1II

TRADITIOVAL ENGLISH GRAMMAR

-

Traditional grammar has its roots in early Greek and Latin stud-
ies which Eecaﬁe the basis of much philosophical diécussion by medieval
acholars.13 The Scholastics "gavg grammar its place‘in the trivium and
studied the Latin language 1ntensivély."14 In the eighteenth century
traditional grammai not only continued to be studied but also became in-
creasingly prescgiptive and authoritariag as gramnarians produced norma-

tive grammars in which they often repudiated the actual usage of the -

’~ .. | times, including that of Swift, Addison, and Pope, in favor of specula-
| ’ tike notions.15 Giammars, such as Jémes Buchanon's Eggglg;;ﬁpglish Sva-
1 ﬂ) .' lax ﬁl?é?); Reobert Lowth's A_§hpr£ Introduction to Znzlish Grarmar :
| (1762); and willian Ward's A Grapmar of the English Lansuace (1765),16
1 { came about because of the rise of a wealthy middle class in the éighfeaﬂh. 1
%.‘ t ' N century and the resultant spread of education--factors vhich led many

dialect~speakers to want to learn the upger class forms'of épegch.}?a 18

13charles Allen Alva, "Descriptive Grammar'in the Teaching of
English: A Survey of its Extent, Use, and Status in the Public High-
Schools of California" (Ph. D. dissertation, Stanford University, 1959),

Pe 170 )

14Robert Pooley, Teaching Enclish Grammar (¥ew York: Appleton-
Century-Crofts, Inc., 1957), p. &.

15Pooley, op. cit., pp. 17-18,

161434,

gany, 1933), Pe 7. ’
184.t1onal Council of Teachers of English, The English Lanzuazs

4

-11-

\ ) * *17peonard Bloomfield, Lansuace (¥ew York: Henry Holt and Com=’
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| as by teacters of Latin and inodern'languages.l9 But dissatisfaction with

and the belief in the mental discipline theory, was made in 1892 by the

1In the past fifty years, despite criticisms of traditional grammar and

This prescriptive attitude toward language prevailed in this

country supported by the "mentel" discipline theory of psychology as well

the teaching of formal English grammar began to grow in intensity from

the 1850's on.2® A formal report, embedying both this dissatisfaction

Committee of Ten:

With regard to the study of formal grammar the Con-
ference wishes to lay stress on three points: (1) a
student may be taught to speak and write good English
without recsiving any special instruction in formal
grammar; (2) the study of formal grammar is valusble as
training in thought, but has only an indirect bearing
on the art of 3peaking and writing; and (3) the teach-~
ing of formal grammar should be brought into clese’.
connection with the pupil's work in reading and com~
position. These principles explain the considerable
reduction recommended by thz Conference in the amount
of time allowed this study. 1 ' ' ~

recormendations that "functionall grammar be taught, traditional grammar
has remained essentially the same, in its analysis, in its methodology,

and in the textbooks.?2» 23 In an article:appearing in the English |

Arts in the Secondary School, Prepared by The Cornission on the English
Curriculum (New York: Appleton-Century-Crofts, Inc., 1956), p. 279.

19Charles Fries, America
Century.Co., 1940), p. 19.

-Znzlish Grapmar (New York: Appleton-

- 200har1ton Laird, The Miracle of Language (Cleveland: World Pub-
1ishing Co., 1953), p. 30. |

2lNationa) Education Association, Repcrt of the Coﬁmittgg of Ten
on_Secondary School Studies (New York: American Book Co., 1894), p. 89.

, - 22rtE, The Enclish Ianzuage Arts in the Secondary School, op. -
cit., p. 383, ' '

23Pooley, op. cit., pp. 52-53.
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Journal, entitled "The Nature of Grammar,ﬂ Anderson offers a summary of
the underlying assumptions that traditional grammars have made about the
naturq;of the English language. These assumptiohs are:

(1) that the structure of English is basically akin to .
the structure of a highly inflected language like Latin; K

(2) that theAterminology of English grammar should,
therefore, be able to borrow most of the vocabulary of
Latin, such as "nominative," "genitive," "dative," etc.;

(3) that the "rules of sentence structure for English"
ought to parallel the rules for Latin syntax;

(4) that the grammar of any language confornms, 2r can
be mede to conform to, the rules of formal logic

A}va points out that traditional grammar continues to bse taug@t,
with varjing degrees of emphasis, in the schools despite the opinicn of
manyiresearchers that traditional granmar is nonrscientific in its
origiﬂs, its analysis; and in its methodolozy, and that instruction in i
does not result in impréved speaking or writing.25 ‘In making'this criti
cism of traditional grarmmar, Alva incluﬁes in a footnote the following
statement by Walter V, Kaulfers: "There is no sclentific study of the
many available in Engl&sh and foreign langﬁages‘which has shown that
sentence analysis, disgramming, parsing, or ncmenclature drill is of the . ;

slightest benefit in improving a person's perscnal use of language."26

2l5dyward L, Anderson, "The Nature of Our Gxammar," English Jour-
nal, XLIV (May, 1955), 513, )

25Mlva, op. cit., p. 22,

26%alter V. kaulfers, Four Studies in Teachinz Grammar from}tbe
Socio-psycholozical Viewocint, Stanford Urniversity Bookstore, Stanfcrd
University, Califcrnia, 1945, pp. 46-47.
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H. A, Gleason, Jr., believes that it is diagramming that has

A

become the focus of criticism of traditional grammar teaching.27 He
points out that most English teachers in the scnools can draw diagrams,
fbut few know anythine of their origin -and history, and, more seriously,
few understand the basic rationale., As a result, Gleason contends, dia-
gramming has vonerally been tauaht as a meaninaless mechanical operation,
thorou,hly disliked by most teachers and almost all students. Thus the
major difficulty with Reed and Kellog diagramming, the form most preva-~
lent in the schools, has beed prevailingly bad teaching.28 Viewed in
this light, it is the misuse of diagramning which is at.fault, not the

| traditional granmar of which it is a part.

Balloon Diazrams and Earlier Forms

In an attempt to trace the histcry of the Reed and Kellogg form

;ponded with H. A, Gleason, Jr., asking for resource material. Aocording
to Gleason there is none availabl |

"7t is very difficult to trace the history of any aspect of .

CAa—a— Nt e h e s £ SN A TS

school grammar. The only sources are textboo&s, and tnese almost never

“acknowledge their sources, so that the only possibility is through search

througzh large numbers of publlcatlons looking for tell-tale slmilaritxes.

For your purposes, however, I doubt that there is ruch point in going

| behind Reed and Kellogg. So this means going throuah & 1arge nurber of

27y, A. Gleason, Jr., Lincuistics and English Gremmar (Vew York:
Holt, Rinehart and Winsten, Inc., 1963), p..143.

281bid.,
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teristic separators between different elements: ]

||thus indicating clearly their subordinate status, To further emphasize

‘textbooks published in the last century and. comparing. Thgt alone would

be a monumental task."zg‘

The writer was able, however, to'utilize a copy pf.Dr. Priscilla

Tyler's dissertation which reviewed English Grammars ub to 1850, In71850

graphic deviceS’were'developei to indicate sentence structure. According

to Tyler, at this time:
Syntax is on the wene; dlagrarming is getting started
and will take the place of "syntactical and etymotogical
parsing" in the rocms of teachers with mechanical inclina-
tions., Clark is looked to as an authority on diagramming.

- Jewell writgg a supplement to Clark but acknowledges Clark
his master. » : |

Stephen W, Clark's system of diagramming in Agglxgig_gi.ﬁbﬁ_ﬁﬂgf
lish'Lagggagg'recogniied twenty~-six batterﬁs of diagramring, This sy;tem
had been modified by the end of tﬁe century to give rise to fhe pattern
of disgramming now familiar. Alonzo Reed and Brainerd Kellogz sesm to be
responsible for the final steps., Liftle more was required than substi-

tuting lines for balloons, eleborating a few details, and adding charac-

between sub-

Ject and predicate, l between verb and direct object, _ \
between verb and predicate ncminative, The major sentence elements were

Iput on a single straight line, the modifying elemeants were hung on this,

the importance of the subject, verb and object, this line was drawn

29G1eason letter, Appendix I.

3Opriscilla Tyler, "Grammars of the English Language to 1830:
With Special Emphasis on Schocl Grammars Used in America" (Ph. D. disser-
‘t?tion, WYestern Reserve Universitr, 1963), p. 624,

e i i ke e L. I R T T P
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heavier, Such a diagram serves as an excellent representation of sen-rr
|tence structure as conceived by the advocates of "sentence analysis, n3l
On the following pa es are included reproductions of Stephan W
[Clark's balloon diagrams, These photographs clearly illustrate the dia-
}gramming form upon which the Reed and Kellogg system‘is based. The o
phofographs are éeproductions from the Tyler dissertation. |

3Gleasen, op. cit., pp. 73-74.
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12 Diagr

Olaeliflcatlon of

stophon W. Clark .
Annlyeie of the Bnglish Language, 1851, pp. 54-55 -

mamﬂeeeeeoee

subjeot-Prodioate-ObJect

675

ans from.
Sontoncos and Phreasea

‘
1

i

+
.
9
"y
X

i

1

i

o o .adaptod to , ..‘

...1'81mplo Sontence--
Intrnneitive
Exemple. “Landscape fades."

«eof Simple Sentence--

D Transitive :
-~ Ex. "Master taught school."

.+ & Compound Sentence--

- Transitive

Ex. "Liberty and Union pro-
mote peace and eefety.

e o o8 Compound Sentence--
Transitive

) Ex. "8tate conrorme and

A C X D)
B C X ) @
o >
o @ O
H
( - -
L

models 1life."

«so8 Compound Sentence-- ,

G = S ITDCT—  Kixed
> Ex. "He breathes fragrance

and sleeps." N

) «sothe Principal Sentence

Ex. "He loveth soul."”

e s sAuxiliary Sentence--
adjoctive . : i

Ex. "That getteth wisdom." N

™) ...the Principal Sentence

0o cC—X — D "Ex. 'Ir John has injured,

Ex. "He will make apology."
e e sAuxiliary Sentence--
adjective

you e

- a Sentence hevihg s Phrase
for its Sudbject

N
— Ex. "Finding fault, dis-

_eourages youth.
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Diagrams (Cont.)

R | | - : coel Prépositional Phrnse;;'
D Simple
. Ex. "0f Java." '
g ' eoel Infiniﬁive Phrase--

Transitive

.
l

esen Participial Phrase
the Object of a Prepo-

l; ) sition :
] . Ex. "0f sponging themselves." |

Principal Phr(aehrrepohi-

*r— Ex. "To glve gifts.”
X

. tional, or Infinitive.
Auxiliary Phrase Preposi-

»1? . tional, or Infinitive.
.v% D) o

Ex, fOn bed of sea-flowers."

A— ST, G S - —— —

1Clark's Classification 1ists twenty-six (from "A"
. to "2") diagrams. Alphabetical letters here
‘correspond to those of the original. ~
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Reed and Kellogg Diszrams | . "V |

The Reed and Kellogz system of diagramming was broﬁght to its
present form by-Alonzo Reed and Brainera Kellégg in ﬂighgr LgSsoqs in
English in 1909, Gle;son rentions earlier editions in 1877, 1885, and
1896, This system was desigﬂed to reflect the base-and-modifier descrip-
tion which prevailéd in‘Americén‘schoql grammar.32 With varying amounts
of modificatidh it continues in use in ﬁany school textbooks, generally
known simply as "diagramming;ﬁ siAce there is usually no other system
included from which it must be distihguished. The exact same systém of
diagramming is used in Homer C. House and Susan Emolyn Harman's Descrip-
tive English Grarmar, 1950, second edition, A comparison of any of the
current textbocks for high school usé.with Reed and Kellozg or Hcﬁse end

Harman will_reveal, in most casss, a great deal of abridgment and simpli-

l tication,33 Not only does this increase the number of sentences that

|

cannot be diagrammed'but also it results in a loss of usefulness in the
resulting diagrams, Consequently, according to Gleason, any fundamental
deficiencies of diagramming are deficiencies of the underlying analysis

or of misuse in the schools; not of the graphic device,4

32"British school grammar is similer in many ways to Americaé,
diffuring most noticeably in the total absence of Reed and Kellogg dia-
gramning." Gleason, op. cit., Preface vi,

3361eason.cites A Grammar of Present—day Enslish by Pence and
Emery, a college-level textbeok, as an example of a text which presents a
comprehensive and responsible modification of Reed and Kellogg diagram-
ning.

[ ] 4

BAGleason, Op. _c_i_-_to_o’ PPe 142‘1430




Gleason considers the R.ed and Kellogg diagram a very effective

device for exhibiting the school grammar analysis of English senten-

‘ces.35 It is a typlcal base-and-wodifier technlqne. The sentence--

e et et . a  rara

"The three little girls broke the china doll with the blue eyes"--wculd‘

L

el

- .

appear:

girls broke

"l

In the illustrétion the clause base is represented by a horizontal line,

This is drawn hsavier than other parts of the disgram in order to indi-

Jlcate its primary importance,

ST TS SR T R RS T T TR TR T . T T

n') | In Reed and Kellogg diagramrming there are four basic patterns:36 é
T . j
éx- a. Fish swinm, : ' | : E subject-verb (no ’
: ' - complements) °
5 : S | : :

" | Fish swim
Ib, Farmers grow focd. ‘. | subject-verb-direct
- object ‘
Farmers I grow | food ' . o é

| 35ror the analysis of the Reed and Kellogg system of diagramming,
| o : tte writer has followed Gleason, pages 142-151, entlrely with cnly tbe
- slightest modification. :

Q 3661eason, o0, ¢it., p. 143.




lec, Grass is green, subject-verb-subjec~

tive complemant

Grass ' is \\\ green

lld. They elected Washington president. ~ adbjedt-verb-objectiﬁe
’ . complement-direct
object

~-

Withian these four patterns'the following basic deviceg are
employed:

1, Major sentence elements ére written on a horizontal base
line drawn heavier than other lines in the diagram.

Farmers grow cdrn.

_Farmers ' grow | corn

2. Subject and predicate: A short vertical 1iqg crosses the

base line and separates the subjgct from the predicate.

Girls cry. i‘ ‘2 o
Girls { cry : | : -

3, Direct object: -A short vertical line rises from the baée

line and separates it from the verb.
' : r
Cows eat grass, ‘2

Cows | eat . _grass __ .

4. Subjective complement: A short line rises from the base line

and slants to the left pointing back at the.subject'(predicate nouns and

predicate adjectives are notl distinguishad).




ke,

John looks well. I T
John _ } looks\& well | .

5, Objective complement: A short line rises from the base line Y

0O

-

AN SRS

and slants to the right pointing ahead toward the object. (A variant is
to place the objective complerment after the direct object with the marker
slanting to the left,)

Jack considers her silly. ll

Jack '-considers ///silly ' _her

or

Jeck considers him foolish,

Jack l considers l "nim\< foolish

6. Modifiers: Slant lines hang below the base line. Those
- . below verbs lines are adverbs; those below subject and noun complement
Ilines are adjectives.,

*  The tall man ran hurriedly.

man l ran
ﬁ?

. g
' | A A

7. Preppsitional phrases: On a pattern of two lines, cne is

<.
A, - & o : J
'% ﬁ%, :

slanted like a modifier; the other is horizcatal, like the noun and verb

: ’Lv) lines of the base.




ol

b il "
M L manee— v T
.

B - LGP . A e o v AR T e ar i
] R . L. S T Ty " .
- . - . . N o
: -23- | . § |
. . . “
1 . N . . .
. . . . . $ -

' . The boy in the cellar went to the attic.

, boy |  went b
| 2\ | % f
| A\ | | |
l cellar attic o

T P S

| - irw\ % ]{\ \\Q%L | ' ." : . ‘<

8. Participles: A single line bends from the adjective slant
4o the horizontal position used for verbs.
Increasing debts bring mouniing qorries.‘

debts l’ bring ! worries

l .

9. Gerunds: Two horizontal segments join with a vertical break

%
%nting

‘between.

| She won by trying.
l . | She l‘ won | . |
1 - e
- | brys
| | X i
- - A '
10, The horizontal lines of the participles, gerunds, and prep-

1

ositional phrases containing verbs can be long and béar a complement. In

this case the line is lighter than the base line, although the same

dividers are usesd,

I saw a man playing golf,

1 ' saw | nan

RN




. Y

11. Slant lines for mcdifiers may be kung below any horizontal
line. In the case of the gerund, adjectives hang before the break (the
noun portion of the line) avd adverbs after. (This is one of the few

instances where types of modn?iers are dist1ngu=shed.)

)
ko)
Y
;\)
oA

r

12, ‘Expletives: Elements of loose connection to the sentence'
are written lightly on separate lines above the main diagram. If related
to some part of the sentence, they may be joined with a dashed lire.

Indeed she netufned as a herpine.
Indeed as

,)‘_ she | 'returned. \\ :
' .

o e

13, Compound elements are written.on forked 11n-a, modifiers of

the whole hunc on the sincle stem, and medifiers of 1nd*v1dua; parts hung

on the ssparate parts.
The young men and pretty women sang and danced.

sang

danced




25

1,. Conjunctions: Dashed lines join the parts connected with

the conjunction written above.

The old and ugly woman had a black and white dog.

woman |  bad |

At S

15, Appositives: Pérenthesgs enclose appositives after the
elements with which they are in apposition,

" My scﬁ,‘John, plays football, ‘ .
son (John‘ | pleys | football -

\ﬁ I

16, An X is written in the place of understocd items,

Shut the window, ‘g" .
e X | shut | window

| o \%

17. Indirect objects and ncuns used as adverbs are diagrarmed

T N R TR WEET T T LA TR TR AT e T ,‘,,
.

as phrases.

Ske gave him the book.

She | gave l ‘book |

-I;went heme,

I | weant

' \ ‘home :}
4




) There are three minor.devices which are mechanical provisions
i C:) ' for connecting piéces, rather than indications of ét:u;turé. The& are |
equired more by the gecmetry of the diagram than the strdctubé of the
sentences. o o S . |
18, On; s1ant line 1is conﬁecteé‘to another by a short horizontal
line. | | ;

Vefy good athletes fhh éxtremely fast.

athletes |

19. Phrases, gérunds, participles, or ciaﬁses on hdiichtal

lines are placed on stilts.

; '  Drinking milk is enjoying health,

Drinking ' o enjoying :
| milk B " | health

20. To indicate that the phrase as a vhole is modified, hot

lines of a prepositiornal phrase.

Only on the beach is the wsather bad.
' weather | is \ bad

I P R S M et
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These twenty examples comprise all the devices which are used in
the Reed and Keliogg éystem of diaéraning.r-This system is, however, far
less éuccessfu} in showing the structure of compound and complex sen~
tences than in handling simple clauses like those dbové. In regard to

compound and coﬁplex sentences, Gleason explains:

The devices used consist of little more than variants
of those shown. Some clauses are placed within others by
means of stilts. Others are connected by dashed lines,
The difficulties arise when ons word serves two functions,
both of which should be recognized in the diagram. For
example, & word may be an important structural element
within one clause and also serve as a mark of connection
of that clause to another. In these instances, there
seems to be little agresment in conventions, and some
books are hardly able to maintain their own internal

consistency.

|
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CHAPTER III

DESCRIPTIVE ENGLISH GRAMYAR

-,

Linguisiics, the study of language, is considered to date from

the work of Panini, a scholar in India in the third century before
Christ, who forrmulated an algebraié or pattern-symbolic descriétion of
Saqskrit.38 Although his work had little effect on the gramrars of
Dionéyius Thrax or Donatus, its rediscovery‘in fhe nineteenth century
provad useful to linguiéts.39 |

The Indian grammar presented to European eyes, ferthé |

first time, a complete and accurate description of a
language, based not upon theory but upon observgyicﬁ.Lo

Opinion isvdiyided as to an ekaqt date for the beginnings of
| modern linguistic science in America and as to which linguist should
| receive major credit.4l Carroll believes that Franz Boas (1858-1942) of
Columbia University, whe worked'in the field of American-Indian languages
set the stage" and that later developments were influenced mainly by
Edward Sapir (1884-1939) and by Leonard Bloomfield (i_8§>‘771"949).42 |

But Archibald Hill makes the strongest case as to which linguist

exerted the greatest influence by citing the work of Bloomfield, who

38genjamin Lee Whorf, Lansuage, Thoucht, and Realitv: Selects
Writines of Benismin L. Whorf, edited by Jchn Carroll (New York: Wiley
CO., 1956)’ D. 2320 ’ ‘ ‘

3%b14.

4%81oonficld, oo, git., p. 1l.

";1A1va, op. cit., p. 25,

425000 Carroll, The Stuiy of Lan;hawﬁ (Carbridge, Mass.: Harvard| ;
University Press, 1955), p. 20. : - . -

. 3 . 28
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Iformulated the American study of phonemics and who gave American linguis-

{tics its basis for believing that differences in meariing ccze from
| formal differences and thet it is the lattar we should stndy.43

Dykstfa gives this surnary of tha'wo;k in the development of

|
L
{
¥
3
4
:
!
é

L3
systematic analyses of linguistics:

« « o early in the nineteenth century, before any
appracisble development of descriptive or structural
techniques beyecnd what had been inherited from the
ancients, detailed techniqnes were developed for cem-
parative studies. These culminated in the unsqivecal
establishment of genetic relationships ameng languags
"families” and laws of sound correspcndences between
languages. Later developments brecught corresponding
techniques to the study cof historical change in language.
From this developed the contention that linguistic laws
have no exceptions. Establishment of procedures fcr
Structural Linguistics were enunciated, The primary
concern of structural linguistics is the isolation
. - of those forral feaeres of speech which signal
‘ linguistic meaning, .

Sp——————he

iThe "principles and procadures" referred to ebove are generally found in

1

|

the follo&ing linguistic works: Bloomfield's Lgpguage_(1933); Fries!
American English Grammar (1940); Bloch and Trager's Cutlins of Linguis-

ltic Analvsis (1942); Nida's Synopsis of English Syntex (1943); Pike's

| Intonation of Americsn Eneglish (1945); Trager and Smith's Cutling of Eng-

| 1ish Structure (1951); and Fries' The Structure of Engligg,(1952).45 | 3

\ . . J
In general there is agreemesnt ameng linguists as to scme of the

principles upon which they have founded their analyses of language j

| 43prchibald Hill, "Linguistics Since Blocmfield," Cuartsrly
Journal ef Scpeech, XLI (October, 1955), 252,

bhgerald Dykstra, "Linguistics and Language Teachinz," Ieacters
Collese Record, LIX (Way, 1958), 460. .

4581va, op. cit., p. 27.
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processes.46 Roberts! list is given here:

1, The first essential princip~e is that language is
primarily speech and secondly writing.

2, The second necessary principle is that lanauage .
i normally changes, and that change in languege is neither » ;
! good nor bad, . : i

3. A third principle is that correctness in speéch is
relative to time, place, circumstance, and other features
of the environnent, -

4. The fourth principle is that a native speaker of a
language, however.ignorant, knows the grammer (inflec~
tions, syntactie arrangerents, and sound structure) of
that language. : :

5.‘ A fifth principle is that there is no universal
grammary there %s no system into which all languages
can be fitted.’ .

Two books mentioned above, Trager and Smith's An Ogt’1ne of Eng-

ILish Structure and Fries' The Structure of English, form the basis of

I
{

{an eclectic system of grammar which developed in the mid~fifties. The ?

‘syntax of Fries is teamed with the phonology of Trager aﬁd Smith to give

| a useable combination on which to base a new eclectic grammar that can

| be applied to an English teaching curriculum. From this beginning the

so-called "new grermmar" movement evolved and linguistics moved into the

c::].assroo:n.l‘8

e o o linguistics became almost regular in English
curriculum discussions. Exgerirental teaching began to
incresse., Rapid expansion awaited only the appearance

and genaral availability of satisfactory textbooks, . 1
]
4611id. i

47pgu1 Roberts, Undorstagd;ng ®nxlish (Yew York: Harper and
Bros., 1958), p. xi.

ASGleason, gg,.gi&., D. 21,




The year 1956 saw the first such publications. Two -
appeared for college nfreshman English": Harold White- | 1
hall's Structursl Essentiels of Enzlish and Doneld Lloyd |
and Harry Warfel's American English in its Cultural Set-
ting. One was written for high schools: Paul Roberts'

Pattarns of Epnglish, In the next few years several
additional college textbooks appeared. High school

and near-print form for local use.%

Before this "new grammar" tradition consolidated, a new movement

I
.

within linguistics appeargd--transformational-generative grémmar. Paul

;Rdberts' Enzlish Sentences (1962) is the first textbook to show influence
| | -
{from this source. Other texts now appearing represent a wide variety of

approaches to transfermational grammar, Syreli}Rogovin's Modern English |

{lsentance Structura (1964) ie being widely used. Thus, according to Glea- |

Ison, the 5establishmeﬁt of a 'new grammar' orthodoxy has been effectively
foresfalled. In the process,’further complexity has beén injected into |
an already confused picture."so Nevertheless, linguistics,’whethef based
on étructural or transformaxional;generative grammar, 1is a pait of the
ﬁigh school English‘curriculum. Experirental téaching continues to
jncrease and the use of new materials is spreading. In.thése new rater-

lials diagrams are included.

Ligguistic Diagfgms | ‘
There are many diagrams thaﬁ have their basis in 1inghistics;
ost of tham; hbwe§er, are variations of four'basic types: the 19 tree
disgram (a form of the branchiﬁg tree), the slot-and~filler diagram, the

Chinese box diagram, and the,trapsformational tree diagram, The IC tree

491vid.
O1pid,

m—
—

AT R I .

. materials came out more slowly, mossly'in mimeographed'- \

'-;*:..._4<-"<.in el e s
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disgram and the Chinese box diagram ave irmediate constituent (1¢) dia-

The slot-and-filler represents e different technique of analysis.

The transformational tree diagram is en accessory to transformational-

lgenerative grammar; its form, however, is a variation of the b;anching |
E .
tree.

The following examples'of diagrams are taken directly from Glea-

" Ison: |
1, the iC tree diagram51

The three old ladies upstairs own & boxef dog with'a mean fffjer.
b LY | L
T 0 | Ly

—— - <
| | <

—

AV
i

The techniqus underlying toe above diagram operates on ths
Thus the

assun
sentence s dividoed into the three old ladies upstairs and cun a boxer

ncer. These two are the immediate.constituéﬂts of the

dog with 8 mean teme

ach of these is divided into its jmmediate constituents.

ption that most - constructions will have only two ‘parts.

|sentence. Next e

\The second, for example, is ‘cut into own and g boxer doz_with a mean

ared, they

temoer., Aithough the three major sentence elements have appe

are not coordinate parts of the sentence. One is-an IC of the sentence. J

The other two are IC's of ihe predicate., Only the jrmediate componeats

51Gleason, opn. cit., p. 151. There is no standard graphic
representation of IC structure. Many different systems of IC diagramming
are in use. Scre differ cnly in physical foitm; others reflect some |
modification of ths underlying analysis., The one $1lustrated is, accord-

ing to Gleason, the simplest and mest generally useful. The system of

marking is that of Dugene Albert Nida, A Svnopsiz ef Bnglish Svatax, -

1960, ' | | 1_5

S et
e
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E
| iot the construction are relevant at each stage of the analysis., Also .
'7 4there is no requirement that perts of the IC be equal in size. Each
‘fraction of the sentence is examined and cut into two until ultimate |
indivisible units are reached.52 | e,
Each horizontal line in the dianram represents a construction
and sach vertical line a constituent. The words at the top represent the
ultimate constituents. The lowest horizontal line represents the sen-
tence. It has no vertical line leadi down from it, since the sentence
lis not a constituent of anything. The vertical lines at each end of a
horizontal line represent the two immediate constituents of that con-
struction. Each constitueat consists of all the words which can be

H
| reached by going up the tree from ths line that represents it,’3
i 2. the slot—and-filler d1a~ram54 (illustrated on the following

page)
l The slot and filler approach starts by recovnizlng a subject-

verb-object sentence. These elements are not identified as single words,
|rather: the three 0ld lsdies is the subject, own is the verb, and g borer

dog with o rean temper is the direct object. Two of these are noun

called slots, For each slot there are specified fillers. One of these

.
| phrases. Each noun phrase is considered as having a number of positions
is designated the head; the others are modiflers. The head slot is -

usually filled, The other slots can bs designated by counting outward

521eason, op. cit., p. 141,
53Gleason, op. cit., p. 152,
SAGleason, op. eit., p. 155,

—

from the head, For example, N-5, which should be read as "N minus 5,"
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1means the fifth slot before the noun, Each slot is filled by certain

types of determiners. The following scheme is given here to explain the

lexample:

IS1ots - N-5 N-4 N-2 N-1 N M1 N2

IFillers Deternminers Nurerals Adjectives Nouns Nouns Adverbs Prep.
Phrase

the thres old '7 -~ ladies upstairs =--
a = — boxer dog -~  with a
| o mean temper
a — . . mean - tgmper5

"In this schere, N-3 is filled by specifers (other, sane, chigg),

iordinal nunbers, and superlative adjective8° " the two other rey books,

he_throe best litsrary centributions., N-6 is filled by predetermlners _
| (a11, both, and helf): All thosa wan, half the time. The positions

. & =

|after the head are less bleafly distinguisheble, and many detalls are

gt311 uncertain.">®

In the slot and f*ller technique the sentenée as a whole is
deseribed in terms of a construction having at least three slots,?! Each
of the thrée may be filled by a single woré, in.which case no.further
analysis is necassary or by a phrase, in waich casa each phrase is .

‘described in terms of a series of slots--as illustrated ebove--and the

appropriate fillers, This is repeated until ultimate constituents are

reached, S e

55Gleason, [o] o3 _Qj_-__&o’ Pe. 139,
561bid.

térns of a tnree-slot analysis,

57Gleason dces noi explain how a two-word sentenco 1s handled in
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Gleason explains the difference in the IC and slot-and-filler

techniques in the following way:

The IC and sloi-and-filler techniques ers alike in
building up larger constructions from smaller, rather
than hanging extra elements on a basic skeleton. They -
differ #n several ways. The IC approach builds out of -
pairs of unjts whensver possible, The gslot-and~-{iller
technigue has no restiriction as to the number of con-
stituents in a construction, The IC approach, there-
fore, often goes through more steps from word to sentence,
but they may be much simpler steps. The slot~and~filler
technique must describe many uafilled slots, for exanple,
the N-4 (numeral) and -2 (adjective) slots in g bozer
dog. The IC approach, however, does not do this--each
construction is described as complete in itself. The
IC technique emphasizes the relation betwsen the part-
ners in a construction; the slot-and-filler technique
emphasiges the place of each component in a larger
whole,? - '

3. the Chinese box diagraﬁ59 (i11lustrated on.thevfollﬁwing page)
A basicall& different géaphié structure in IC analysis-is the
Chinese box diasgram. This diagram clearly indicates the notion of éon-
structions nested within co_ns’r.:uct:'.ons. This sentence di.agrammerl néxt-
follows the systen of W. Nelson Francis.60 . E
According to Francis there afe four basic types of syntactic
structufe:‘ structures of mcdification,‘structures of pﬁedication, struc-
tures of complementation, and structures of coordinatiocn. 411 larger
 structures are combinationé of these. Regardless of how complicated-a'
structure nay be, it can always be anélyzed in terms of theﬁe four, As

in other IC diagrams each structure may be divided into its immediate

constituerits, almost always two, each of which may‘in turn be divided

58G1eason, op. cit., pp. 141-142,

’ + 99, Nelson Francis, The Structure of merican Enzlish (New York:
The Renald Press Ccmpany, 1258). : -

" €0g1eason, op. eit.; p. 156.

o L T S L S




mmoa.ﬁs ¢ [U1: 0w

~_Wo mu_lr

(&
&
[+)

e

SITBYSAN] ==

J
WL ELOCH affeme E

L

39T P« |oTof|<~[30a1q .Al_mﬁ,m | |

8l 1

| *xoduo} usew ¥ YA Jop a8xoq B UMO

\

sapeysdn SOTPEY PIO 9843 O4L




<:) - graphically illustratﬁd by enclosing each ultimate constituent in a box

i b e o S b

and drawing progressively larger boxes around the immediata constituents
61

of each structure as they are formed.

-

The fou different structures are marked by placing s;mple sym=

bols between the two immediate constituents, (1) Modification, made up

of a head and mcdifier, is marked by an arrow -¥+»pointing from the‘modi-

fier toward the head:

nodifier] ——> |hoad head| <€— |mnmodifier

CH

' (2) 'Prgdicatidn, made up of a subject and a predicate, is marked with a

capital P facing the predicate, When the subject follows the predicate,

the P is reversed'

subject P predicate - | | predicate 9 subject

ppesapeves

(3) Complenentation, made up of a verbal element and a complement, is

marked similarly:

verbal element C complenrent

!
complement 9 |verbal element

Within the complemont, elements sre identified by lsbeling their boxes

6lFrancis, 6p. cit., pp. 292-293,
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with-initials: DO for direct objEEt; 10 for in&i;ect object; SC for sub-|
jeétiQe complement; end OC‘for objective’complémeﬁt. « | |
(2) Coordingtion,:madé up of eqqivélent'grémmaticgl units jéihed'often‘
a special kind of function word, such as and or pelther . . . nor, 1is

lsndicated by parallel lines connecting the cﬁnstituents. When a }unctionz |

word is present, it is written between these lines: g

A B . - cf and | D

Split structures are indicated as follows:

|cio l | you P swin

Prepositions are put into a smaller box which is connected to the box

containing the object:

[at my |— | house

An'aanntage of the Chinese box system is that the words in the
sentence being analyzed are left in the orde: in whidh they normally
appear, ’Francis'eiplains this as'follous: ‘ | | ‘ h '“

Most systems of diagramming in common use depend on
rearranging the words and word groups of the structure
being diagrermed in order to place then in a geometric
pattern which reveals thelr logical relationship. There
‘are two serious objactions to tals procedure. (1) Since
it is based on a logical (meaning-based) understanding
of what the structure means, it reveals the logic, rather
than the grarmar, of the structure. (2) By rearranging
words, it obliterates the part pleyed by word order, one
of the basic syatactic devices of English. Systems of
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) diagrammiﬁg thdtidepend 6n rearraﬁgement thus gonceal
(:) o grarmatical structure instead of revealing it. 2

To»Francis; then, tha Chinese box is thg best graphic device for reveal=-
l.'mg grammatical stiructure. . i " | |

The IC tree, the slot-and-filler, aﬁd Chinese box abevgaits of-
descriptive grammar. Descriptive grammars deal with the problem of pro-
viding an aralysis for a-given sample of lsnguage-~a sentence,Vfor |
‘example. A grammar, ho;ever, can be organized in a very différent w&y.63
Rather than analyzing a2 given sehtance or fingté"dﬁrpus of sentences, & |
grammar can be concernsd with producihg or generatiﬁg sentences, the
possibilities of which could be infinite. Such e grammar is called
generative grammar. A génerative granmar is designed to define the
notion of a sentence in English, Hence the rules of the»grammar are
stated in a form which allows'it 10 be read either as a set of proposi-
tions generating sentences or as directions for preducing sentenceé.

The type of generative grammar becoming more prevaient in the
schools 1is transformationa1~genefative grarmar--generally spoken ;f as
simply transformational. The first book that presented the notion of

ansrormational-éenerative'theory was Noam Chomsky's Syntactic Struc-
res, published in 1957. In the schools, however, the wo:ks'of Pgul'
Roberts are more familisr. Roberts' Patterns of Engligh_(1956) says onif

2 1ittle about transformations——i.e., certain patterns are treated as

secondary to his six basic senience patteras, In English Sentences (1961),’%

\ 62Francis, oo, cit., p. 293,
63(}1‘eason, op. cit., p. 222,

*
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however, these subsidiary patterns are described explicitly in terms of |

[transformations based on ten basic patterns,

|
|

R T

64

In approaching'grammar the transformationalists postulate an

!1ntuitiv¢ knowledge which is formalized into rules from which seatences

2can be generated; whareas the descriptivists, or structuralists,‘start

with a finite sarple of sentences and inductively develop a set of rules

lto.describe the language. From their formalized set of rdles, derived

Jintuitively, transforrationalists begin with a smail set of sentences--

- -

.-i
4
3
-

called kernel sentences--and transform these into more conmplicated struc-

tures..

'formati

tional"
es foll

'Mew sentences ere thus gensrated through a process of trans~'
on.
There is a distinction to be noted between the terms "transforma-

and "generative." Owen Thomas differentiates between these terms

ows?

e o » & generative grammar is one that contains a
1ist of symbols, including--for example--English words,
and a list of rules for corbining these symbols in .
various ways to produce every Englisn sentences. Such
a grermar is said to "generate" or to "enumerate" all
the possible sentsnces in a language. "To generate,"
however, doces not mean "to produce." The number of
sentences in English is potentially infinite . . « No

speaker of English could pessible {sic) preduce this

infinite number of sentences, But all speaksrs have

some methed of understending completely novel sentences
never spoken before, which means that they must have a
way of "determining" all of the infinite number of .
sentences, In other words, rules tnat generate or .
determine are actually generalizations about language
which permit a native speaker, among other things, to
evaluate the grammaticality of any novel sentence .

1ish (i

6AGleason, or. eit., p. 304,

-650weﬁ Themas, Transformational Grammar and the Teacher of Enz-
iew York: Holt, Rinshart and Wiastea, Inc., 1955), p. &.

—
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In cohjuhctipn with this concept:

« « o We may say that a transformation is a rule
which rearranges various elements that occur in English
sentences. In terns of our earlier definition of a
generative grammar as consisting of a set of symbols
and a set of rules, we may say that transformatiggs are
rules which combine the symbols in various ways. )

o e T g

The diagrém below is a branching §1agram conmonly used in various;
types of linguistic analysis; but as a device illustrating transformé— :
tional grammar, it is genarally referred to as the transformational tree. |
This disgram illustrateé what tfansfcrmationalists‘term "deep’gtructure;"
g. . fl4,e., the composition of a'sentence beforc transforrational rules have
Zbeen ;pplied. |

4., the transformational tres or branching diagram

|The boy won a prize.

Det Verbal

win

" The - boy won a | . prize“

Wdeep struéture"

By using symbols the diagram describes the underlying structure cf:

\.

the sentence. The key to the symbols uéed in this diagram are:

66Ib1d., p. 9.




= gontence
. NP = noun phrase
VP = verb phrase
Det = determiner
N = noun
Aux = auxiliary’
MV = main verb
Past = past tense

~ e

Transforna tlenalists point out that other diagrams indicate only
ngurface structure" after transforrat*onaW rules have already been |
applied. A brancﬁinv IC diagram of the sarme sentence, The boy won 2

prize, for exnmple, would show only the following.

- “surface structure"

Whether used to indicate deep structure or surface structure,
however, Ouen Thomas considers the branching tree 1tse1f a uaique form
of graphic representat on in that "ziven a sentence which is not struc-
turally embiguous, there is one and only ora_uay of representing it with
this system.“67 Pointing out that "even a cuvsory check of several
scheol grarmars will indicate, there 1s wide disagreement among gutho?s

concerning the ‘rules! of -traditional diagraming," he believes that, in

67.19.":.@..-: o ‘30‘-

\:
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.pariicular, the branching tree is superig; in form to the traditionai

Reed and Kellogg:

Once, while teaching a course celled "English Grammar
for Teachers," the writer assigned several apparently
simple sentences for diagraming. The students were told
to consult two or three different textbooks currently
being used in high schools in the Middle West. In most
cases, the students found three or four different ways
of diagraning a single sentence. In one case ("I told
him to take the book back."), they found seven ways;
in another (e asked for whoever might be there."),
they found eight; and in one spectacular case ("He was
older than his brother."), they found a total of ten -
differsnt ways., The rules for making branching tree
diagrams w2§e 2asi~ned, in part, to overcome this
ambiguity,58s 69 (The writer would like to point out
here, however, that Gleason would not censider this
type of ambignity (i.e., varying interpretdtions) a
problem to be overcone. (See Chapter IV, page 58.)J

L)

681bia. o i

69On pages 214-216 in Eggnsforﬁggipﬁél Grarmar and the Teacter of i
o En~1ish, Thomas illustrates the eight different diegrarmatical forms of
) |the sentence, "We askad for whesver might be there,"--all following the
(:) Reed and Kellogz system and based on repuiable--and carrent--school
grarnars, : ' |

S T T T PO T T g | o T P URTIR: ML RY | SPRRrRL v




CHAPTER IV

REVIEY OF CURRENT ARTICLES IN PROFESSIONAL JOURNALS

-

In lookigg for.the mérit and shortcomings of disgrams in the
professional journals, the writer found that ﬁost articles were defenses |
of diagramming based on berscnalgopinions or account§ of successful
|teaching eiperiences in which diagrgma wers used, sométimes combinations |
lof both, The diagrams most often referred to were ths_Raed and Kellogg
diagram, Hence, the writer will limit the review to this method.

| In the éarly fifties, two articles were written in respoass to

the Tovatt study., (The findings of this study are in Chapter I.) The

| - :
-‘tirst, written by high school teacher Zelma Becker, defends diagramning
i

‘as a visual aid, She writes, "Mr. Tovatt's article did not question the |

| .!teaching of grarmar but the use of diagramming.“7° To justify its use,

|

}
i

Miss Becker considers dfagramming a pictorial presentation which supple-

Iments the other methods of teaching grammar. She is not concernad with

‘

its transfer value in other areas or with its utility in a student's

future, but only with its usefulness in teaching seatence structure:

_ "The first thing that grammar does to a sentence
‘ is to take it to pleces to break it up into its con-
- ponent parts, tte words of which it is franed, and then
. .40 show how these are connacted to form that composite
thing which we call a sentence (Encyclopedia Americana).”
 If an illustration or a disgram can be an ald to show-
ing how these parts are connected, its use is justified.7l

... 70Zelma Becker, "Discard Diagraming?" English Journsl, XLI
(June, 1952), 319. |

Mypi4,

..[‘ 5..




Herman O. Makey, writer of the seconi article in reaction to the M

Tovatt sfudy, aléo looks at diagramning as a visual aid. But, in addi-
| tion, Makey emphasizes diagremming as a'msthéd of sentence anaiysis--"a

%naceSsary step in getling meaning."72 For Makey, “Diaéramminé'should,
{ s o
obviously, « . . alvays be associated with analysis . . ." He explains;

Analysis of sentences §s important. Of course, one
does not reed consciously to enalyze every sentence he
hears or reads or every word in any sentence; but thera
is no true reading without a recognition of the word
relations, Familiarity with common sentence patierns
is not always sufficient, for careful thought often re-
quires ons to use less common patterns. So frequsatly
analysis is_ihe only means of clearing up difficulties
in reading. *

Fhrthér& Makey asserts that it is in involved and ccmpleX reading
that diagramming gives greatest aid. He believes that longer and more
| snvolved sentences require conscious analysis:

Here is where the diagram gives its greatest aid,

1+, shows at a glence what has been analyzed and also the

" relationship of these paris, Consequently, the pupil
is much less likely to duplicate his work and can give
his attention wholly to ths work remaining to be done.
For instance, if he has discovered that & word is a part
of the complete direct object, it is evident that it
cannot be a modifier of the verb or of the subject.
Elimination of the paris already analyzed often helps

~ him to see ths relations of the remaining parts, for
often the sigh% of the forest makes it impossible to

" see the trees. 4 :

To Makey diagramning, then, is a method of sentence sfrucﬁdre analysis

indispénsiblé as an ald in the area of {nvolved reading. .

| 724orman 0. Makey, "A Means or en End?" English Journal, XLII
| (March, 1953), 159, | .

731pid., po 159.
. Mh1pid., p. 160.
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The most impressive defense of diacrarning, however, was written
by Professor Don M, Wolfe, a professor at Brooklyn College, in an article
entitled "Diagraming: Trust Your Experience, Not Theories." Professor
Wolfe points out that in some two hundred books on grammar in the New
York Public Library, "not one contains research on the effectiveness of
disgraning as a cevice for teaching the principles of grammar, n75 dblfe
15 not unaware, howrever, of the studies done by Greene's stuaents (ais-
cussed in Chapter II). His point is that: -

No one of these studies attempted solely to test
theieffectivensss of ‘dicgraming in teaching the princ*ples
of grammar as such, They attempted rather to test the
correlation betwsen ability to diagram and ability to
read, to punctuate, to master points of usags, to use
varied sentence structure, etec. The effectiveness of
diagraming was correlated in the main with the pupilts
improvement in language skllgs from direct grappling with
errors in his written work, ! )

Wolfe contends that diagranminv is useful in teachina grammar and
[that this 1s what should be investigated. Since he elimlnates the work
[ of Greens's students on the grounds that they failed to research the

{relationship between diagramming and grammar, he can conclude that there

does not exist "any substantial evidence one way or another on the effec-

tiveness of diagraming," for, in addition, he points out that Greene him~}
| selx shows that no research had been puhlwshed in the field betueen 1928
7and 1941 and also that of 250 language studies listed by Lymen77 in 1929
1 (going back to 1900), "not one had mentioned diagraming."78 To Wolfe,

"5Don M, Holfe, "Diagraming: Trust Your Experience, Not

Theories," Clearing House, XXVII ("ebruary, 1953), 349.

76134, A
77see Cthter I, page 5, for Lyman's researcn.
7&4011‘9) 0D, C*tu_dpo 3!890

4 m—
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N errors in speech and writing, has a place, large or small, whether justi¥

Ilnot yet been resolved--i.e., "the question of whether diagraming and

‘“carerul investigﬁtion on g‘broad scale-is necessary . . . before any
positive pronouncerments czn be made on diégéaming as a techaique for
teaching érammar." He believes it ié'the effectiveness of disgramming in
teaching grammar Phat is the real issue not the functional valus of
grammar itself, for he.later adds, "The teaching of gremmar as a system
of language principles, no£ as incidental 111uﬁination.of’é pupil's

fied or not, in most American scl"ools.".v9 |
Much of Wolfe's article deals with criticisms of diaaramming by l?

J. N. Hook, Lou Labrant, and Dora V. Smith., In responding to the criti-

cisms of Miss LaBrant writing in ds Tgach.E5311§L§° and Miss Smith's

|

report with the Comission on the English Curriculun entitled Iha English

Lanrus- 5 _Arts, Wolfe reiterates that the real issue on diagramming has

other forms of formal classification are efficacicus in teaching grammat-|.

l1cal principles,"81 Wolfe seems to believe they are, for while admitting ;

‘in response to Miss LaBrant that "neither gramna. nor diagraminﬂ can be

|

lhelpful to writing in the sense of free personality exnression, use of

,concrete diction, cr principles of elementary semant1cs, such as the con-i

accuracy in: certain fields of writing may be attained without knowledze

o2 grammar, however taught," he still supports diazrarnming as a form of

T%iolfe, op. cit., p. 351,
SOW We Teach English, (New York: Harcourt, Brace and Co., 1951),

8lyo1fe, oo cite, Do 351.
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.
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gramﬁatical analysis which can indirectly be an aid to correct speech,

?i (:). iThus in response to Hook's objection to any formal classification of
!parts of‘speech, Wolfe explains:

o« o o soOner or later the average boy or girl brought
B o up in a home where correctness in pronouns is a precarious
N ) variability would like to bas able to analyze his own sen-~
i : tences in split saconds tu be sure he uses correct pro-
noun or verdb form. As long as any such need exists, we
shall have need for deconposing our own sentences as we
speak,
If a diagram, a chart, a cartoon, a comic bock, or

any other visualization can help us decompose a sentence ;
instantly, it is timely _and functional in helping us .-
attain correct speech o |

And further-

!
o g .
3 : " Does diagrsming enable the pupil to analyze his
| : : own use of nominative and ocbjective case as he speaks
sentences? Does it help hLim to use the objective case
after prepositions and transitive verbs? If so, it
functions in a very vital way in terms of correctness
| in usage. Informal attacks on usage can eliminate many
errors., They cannot, howaver, give the pupil that assur-
l ance that only a sound kncwlggge of grammar can give him
| when he wants to be corrsct. '

Wolfe'!s view is, theh,~tﬁat, although there exists no evidence to prove

|

Ithe point, diagramming, as an analytical device, is effective in teaching

Gl e

lcorrect usage in speech when the pupil desires to be correct. (it is é

NNy R PR Y TN

1interest1ng to notice that Wolfe finds diagramming an effective device in :
|

“relation to correct spsech whereas Makey emphasized its usefulness in

Y

reading.)
1N o - The last section of Professor Wolfe's article deals directly with
the merits and shcrtcomings of disgrarming in terms of practical class-

roon application. As to the merits, Wolfe says, "In ideal classroom

| , €21b1d., p. 350.
O ‘ 831p1d., p. 351
= z
[
l
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‘ ldiagraming, the pupil will experience the pleasure of logical analySis;
for diagraming, like geoﬁetry, requires clarity of premise, mastery of

laxions, and logic of conclgéion."aA For teacher and pupils the hse'ot

diagraming has these specific values: . | - T

1. The weaker the pupil, the greater the need for a visual
‘aid., Didgraming offers at least some kind of a picture,
2 map, & chart of difficult language abstractions.

tion to ths santence. When the pupil diagrams "I fell
dowa" and "The doz ran down the sireet," he has a chance
to see how parts of speech change with functions,

3. The placing of each word in a diagrar. represents

." ideally a decision in terms of grarmatical principle.
Pupils should be encouraged to omit words rather than
guess.

L. Boys and girls like this exactness of thought and

the v?sual picture of each decision in relation to the

sentence., Each decision is represented by a physical
‘ moverent which is conducive to association.

'\ 2. In a diagram the pupil thinks of each word in rela-

5, Learning is cumulative, Each set of seniences w
be diagrared may contain all the principles thus far
represented, ' '

|
o 6. For each sentence diagramed a pupil mey be asked to
' write and diagram a sentencg similar in structure and
equally intense in diction. 5 :
.  The shortcomings in diagramming have the follo@iﬁg dangers and

llﬁmitations:

1. There is the danger of allowinz a pupil to proceed to more
i : , . .
‘difficult work before he has mastered the fundamentals, (olfe recommends
. |nolding the entire class back, if necessary.)

| 2, If forced to diagram involved sentencas of impossibly complex| -

or idiomatic consiructions, a pupil!s self cpnfidence may be shaken which

841v3d., p. 352,

851bid.
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ot thoughtful and tentative decisions by lapsing into a guessing atti-

" lno penalty en ocmitted words; and requiring for each sentence diagremmed,

[mended for a ninth grade class (the examples have been bmitted):

[uill present a hazard to his progress. (Use of textbooks with sirple

iconstruct*ons avoid this.)

3. There is a persistent danger that a pupil may lose his power

-

;
. . . E
tude. (To remedy thls danger Wolfe recormends requiring ruled lines in

~ |

pencil, written word in ink; butting a heavy penalty on wroag words but

a diegrammed sentence of the bupil's 6wn’invention.)86
' Atvthe conclusion of his article WOlfe recomnends a procedure for.

teaching diagramning which he belizves will make 1t "a satisfying means

fnot only to correctness in speech, but also to tbe pupil's s?ill in

exploring new riches of sentence structure.," This procedure is recom-

nouns, and single-word verbs,

i 1. Pupils diagram sentences containing only edjectives,
i 2. Pupils make up similar sentences.,

3. Pupils diaé;am their own sentences.

4, Pupils disgram sentences with nouns, verbs, sdjec-
tives, and adverbs. ) '

- 5. Pupils make up similar sentences with tbe same
structure but different words.

6. Pupils diagram their own sentences.

ghifting adverbs to various positions,
8. New problem: Diagraming prepositional phrases.’

9. Pupils compose their own sentences with prepositional |
. phrases, adjectives, adverbs, nouna,.and single-word verbs,

|
|
|
' | 7. Pupils vary the structure of their oﬁn‘senfences,
|
i

861hid., p. 353.
H .

|
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' fare convinced that the diagram presents to the student the clearest

10, Pupils diagram their own sentences.

11, Pupils manipulate their own sentences.87

. Other writers have supported disgramming, if not as resource-

| fully, at leasﬁ as optimistically as Professor Wolfe. Ralph Eéhnpns and
. .

|Bugene Nolte, teachers at an Arkansas college, assert, "Being fully aware

ofitbe'danger of a sentence diagram és an end ;n itself, we neverthéless
| picture of the syntactical structure of a séntence."ss Equal support for
| diagramming in the lat: fifties is given by ﬁhe Sisters of Notre Dame in

ad article entitled "Grammatical Analysis"89 and by Thoras D, Edwards in
| "The Grarmatical Approach."90 Writing in 1958, Katherins B, Peévy gives

an account of a particularly effective lesson in&olving diagrarmming.

{ She points out that, although diagraiming is a "real aid in the better

| understanding of senfence structurs and in clarifying parts of speech,"9%
it can also be a very dull part of studying grammar, ?o.remedy this Miss
Peavy employed dramatizatién in order to arcuse and maintain interest. .

She brought a.redAtennis ball into her eighth grade classroom. On drop-

jping the Bal}, "Ball bounced" was written on the beard in diagrammatic

form. From this basic sentence the lesson evelved. Adjectives were

v o

871p34,

8S.Ralp‘n Behreas and Euzens Nolte, "Linguistics and the Sentencé
Diagram," Colleze English, XV ?November, 1953), 126,

8951sters of Notre Dame, "Grammatical Analysis," Cathelic Schcol
Journal, LVII (November, 1957), 310,

‘ 9OThemas D, Edwards, "The Gravcatical Aﬁproach," School and
Community, VLIV (April, 1938), 20-21,

|tor, LYVII (February, 1958), 108.

——

D ot

—p

PRI S B S L




-

R

e e —
e e e

‘[duced, the red ball moved over to the predicate. Statements were made

——— PR re—.

tuuded'deserihing the uize; suapa'uud colurg,adverbs,<des¢ribing how the B
‘hall bounced; prepositional phrases, by holding the ball in various
positions and telling where it was., When intransitive verbs were intro~

\not involving sétion for complements. Latar,‘clausas were added., Misas

|Peavy says of this lesson:

The class enjoyed the step by step procedure and the
discipline of werking to a set plan. The red tennis
ball had become almost alive, and it hardly seemed
possible that so much could be said about it. When we
went into a unit of creative writing, the children
approached it with eager intarest, Sentence structgre-
offered far fewar problems, and writing beceme fun,92
Gt is interesting to note that Miss Peavy finds dia~
gramming beneficial in the area of writing.)

‘ In the sixties, B. R, Pollin, chairman of the English Department |

‘at'tha High School of'Commerce in Neu'York City, tells of the effective~
nass of diagramming in reorganizing ihe entire English program of the

i school., Under the old program of the English curriculum no diagramming

{had been used, Pollin reports that "a'deficiéncy existed in methods feor |

‘dealing with the very weak writing'and speaking skills of our students,
| . .
'most of whom ceme from strikingly underprivileged hores in mid-Manhat~

§

{graphed cutlines of diagrams taken from a textbook last publishted in

tan,"93 Tu remedy the deficiency a new program was effected using mireo=|

‘1936. These materials, using the Read and Kellozg system, emphasized

921pid., p. 109,

« . 33, R, Pollin, "Diagram for Progress," Hizh Points, XLIII
Warch, 1961), 16, S - | |

|

|
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says thatthey foundr“visualizing tha totalpatternofthe sentauce,
| somewhat dissected through the parpendiculars to the base lins, 15
hnmensely helpful to our students, many of whom have not been able to seé,
’abstractly, the 1ogica1 relationships of subject, verb and compleﬂent.“94
In two nonthé tims the chairman himself taught twenty-nire out of}
thirty-two pupils the fundamentsls of diagrammlng. (He used only the
' |equivalent of six full perlads broken up 1nto fltteen~minute units.) |
kBut in evaluating the program Pollin believes "the most encourabing re-
sults lay not in the 'pure! knowledge and ability, use ful thouﬂh that 1s,‘
but in the concomitants of improvement in spesch and welting.,"9% 1In |
| sddition he felt "justified in attributing this g'rowth 1ar='ely to the
visunlization and the active vocabulary end activating concapts provmded ?
by the diagrams themselves,“96 since the same nathod of composition in- |

éstruction was used in the new progran as had been in the old with the use!

%of diagrans as the only variable, Goncerning the value of d*agrammlna

| 1tse1f, Pollin is enthusiastic, He conclgdas, "The method furnishes a
‘zeady'means of siructuring the hiéh school curriculum in one areaj; it
serves as a useful check on the understanding of fundagantal principles; |
and,'above-all, it 18 = useful tool for showing errors in senience struc~
| ture and, in literary analysis, for calling atieation éb gualities of

style in a fine piece of writins.n97

Y1034, , pe 20,
95;_@..’ P
91n1d., p.
971bid., p.
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ey, (February, 1953): n7.

Not every article in the literature is’as tavorable towtha/usa )

of diagranming as the preceding ons, Edwaxd L. Ande;son‘s article,
lvritten for tha Current English Camnittee of the Hational Counéillur

[ achers of English and published in ths Current‘English Forum- sect*on ofk.

Elemantary En lish in 1953, is quite critical of diagrams. Anderson con~ |
tends- B | ' | B

in any improvement in a student's use of English, And
small wonder, for a disgram of a sentence is not the
sentence ltself; a diagram is an abstraction from a
sentence--an abstraction which cannot take into account
all of the meanings that & sentence mey express, all of
the situations in sgsech or writing that gives these
meanings. There is no real valus in an analysis which
lacks completeness, Physicsl scientists do not accept
incompleta and fragmentary explacations of their. phe-
nomena. gg is it justifiable for us who teach English
to do so?" |

l No evidencs aiﬁsts to show that diegraming resunlts

Anderson lists four spscific criticisms of diagramming:

1, What appear to be sentences of quite clear and
relatively simple reaning often prove to convey -
decidedly different meaning in different situations,
(For example, Anderson points out that the sentence
"The boy made a basket" would be diagrammed the same
vay regardless of meaning. He adds here: M“what is
more 1mportant about such a sentence~-a blackoohrd
picture of its separate words, or the possible mean-
ings it can express?")

ﬂ .2, Sentences whoss "syntax" may appear very siriple
are sometires analyzable in different Ways, depending -
on what a speaker or writer intends and on what a '
listener or reader understands to be meant,

- 3, Sentences of clearly different meaning and differ-
ent word crder may result in identical disgrams. (In |
making this point, Anderson includes the fellowing: : | ]

"Professor Lou LaBrant offers an amusing example K
of this, She writes, 'Some o0ld practices appear again =

9&Edward L, Andarson, "Diagranina Sentences," E]eﬂeqtarv‘Pnglish,
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after they sesem to bave been thoroughly discredited.

The evidence, for example, is strong for the conclu-
sion that disgraming, once a popular form of mental
gymnastics, is not helpful to writing nor to real under-
standing of grarmar.?9 It is cleer that frequently it
greatly oversimplifies structure and digtorts meaning.

- Take these two mentences for example: Tha old man still
sat on tha wall., The old man sat still on the well,  -*
Disgramed, they are alike; read intelligently, they are
not the same.' In disgraming 'stil1l' would appear
beneath the verdb, 'sat! as an adverb, in both seatences. .
-The diagram, irascspably the same for both sentences,
ignores the different meaanings which 'still® expresses
in the twoc sentencas.") - : -

- 4, Diagraming is not consistent with the nature of
| language. We do not hear sentences in separate com-~
partments, nor do we see them on slanting lines o o
_ VWe hear our langusge in a time ‘sequence, marked by
variations in pitch, tons, ani rhytim., Ve do not, In
ordinary reading, see sentencss arranged in thess pecu-
liar ways. It would seem bstter to leara to analyze

| what is_imporitant to anslyza in sentences by exsmining
| them as thay ccxe to us by ear or by eys. - A

| |
In Anderson's 1ldst criticism_he'says, Wia 2o not, in ordinary
[reading, see sentencas arranged in thess peculiaé wayg." This is a fie-
?quant criticism of Reed andrKellogg dieggramming, iZe.,'tﬁe words do nofi
appear iﬁ the order in which the& naturally oceur in a sentence, Gleasocn
‘haé pointed out, howsver, that "Reed and.%ellogg is concerned with word
{ralatioqsh;ps, not word order,"100 and that this is not neéessarily a
sﬁybtcoming. It is interesting to compare Andaééon'i'point‘of view q§£e
lwith Gleason's. Olsason balieves, for example, that diagréms may be

‘véluabla precisely bacause they go tehind order o exhibit structure

which is only signaled by order., In English, for exarple, there are many

pairs of sentences coantaining the ssme words in different orders. The

e
r—

——rt———r
——

|

991ncidentally it is this last point of Prof. La Brant's which

Wolfe strongly objects to. .

. 1ooGleason, gg,|gi§;;,p. 143,

[ . )
LAY
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Miss LaBrant's which Anderson gives in his third critioism

- -

) . santences of
(i) | ' are examples of this--The old mag still sat on the wall, The old man. sat

st31l on the wall, For such sentences Gleason says that if these are

alternafive arrangaments with the some structural relations, they are

%
disgrammed alike, He uses the following sentencas, howsver.

They took the book away.
They took away the book.,

' ' | The took book

says that the diagrams sre different whan there is a dif-

T TR TR T

Gleason, then,

ference of structural relations, as in:

They rolled it up, They |- rollea | it

They rolled up it. . They | rolled

it

on the other hand, says that seniences 1ike those

P
b mo i
I " - . 4' .

Anderson,

immediately above (i.e., sentences of clearly dlfxerent meanings and dif- t
fé?ent word order), may result in identical dlagzams: 1iss LeBrant's %
diegran ;ould thus appears man | s=at

| >

The writer would like to show that in this case~two diagrams could be

used show~na the dﬁfference in veaninu and structure., For The old 12

-

wall, the diﬂ**&r abova would serve. Buu for T"q old

i

Q:) sat _still on the




.‘differant meanings in different situations." In other words,-santenéas

-58~
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ren still sat on the mll, the following could be used: - !

The dist}nctzon in the two is, of course, that in the first case the
ﬁadverb nodifies only the verb whereas in the second it modifles the prep-\
ositional phrese used as an adverb and is, therefore, an example of an \

adverb modifying anothor adverb, Therefore, although such seniences as

these can result in identical diagrams, they do not neces sarily have to.
Anderson and Gleason differ also on another point. Anderson's
l£1rst criticism of diagramming is that "what appear to be senlences o?

quite clear and relativeiy simple meaning often prove to convey decidedly

are often ambiguous, True, as far as He_made s basket. is concerned, }

only context could determina the correct meaning. This Anderson points ?
out in eriticism two. However, the writer would like to point oul that '

it is the ambiguity of the word basket that gives the difficulty, not the

man |  sat | ‘

14ng from Andersoh, believes that diesgrans provide a means of exhibiting

structural ambiguity. If a senlence is ambiguous, that is, when one

order of the words themselves. It 1s not the structure of the word with 5

|which a.diagram deals but the structure of the sentence, Glesson, differ-

sequence of words has iwo or nove posswble analysos, tbere are two or
101 |

more diasgrans to indicate the possible structurs:

101ﬁleason,,_g. el t., Ds 1LA. '
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(They wanted to dance so .o o)

They rolled up tte rug.
|  They

L

(He spilled the marbles, and . . .)

They rolled up the ruz. |
' They rolled

R
\

By pointing out grammatical equivalence, or the lack of it, and

providing a maans of exhibiting ambiguity,'the Read &nd Kéllogg diagran
has, 1n_Gleason's opinion, {nhorant possibilities for classroon applica-
tion in the teaching of compositibn.w It could, for example, be utilized
.' by teachers in discussing style. Nevertheless, teachers who.ﬁse Reed an
Kellogg diagramming either do nothing with style or élge talk sbout style
| completely independently from the work on grammar.102 (Gleason is
|Imentioned here because he éuggests specific use of the Reed and Kellogg

systém in the teaching of composition whereas most of the other suthors

related it to reading or correct usage.)

N

1023360500 letter, Apperdix I.

et wrampn
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FINDINGS FROM THE SURVEY

In July 'of 1966, a questionnaire was mailed to the English currie-

1u1umfdirectors'in the state depertments of education of all étates.in the
nited States which had that office.03 For states not havzng English
:curriculum directors, the quastwonnaire was sent to the state super1n~ .
itendent of education instead. In this way all flfty states received
uestionnaires. At the'sams time similar questionnaires were sent to the

llcsty supervisors of English of the fifteen largest cities in the United

tates-according to the 1940 census. Accompanying sach questionnaire was

a letter of explanation and an enclosure which illusfrated the tyre of
jagrams referred to on the questloqnawre. The names of the English

curriculum directors and state superintendents of education, and the

laddress used for all city supervisors of English are included in Appendix i

11 to the present study. The explanatory letter, two questionnaires (one

sont to the states, the other to the cities), and illustrated enclosure

of diagrams ere reproduced in Appendix 111,

In Septenbar, 1966, follow-up lettere were sent to those states

another copy of the original uuestlonnaire, explanatory 1etter and

diagram enclosure. In Novexber, 1986, identical follow-up 1e+ters and

rom which responses had not besn recalved. This Letter was accompan-ed P

\

nelosures were sent to the cities from which responses hed nol been

received. A copy of the follow-up letter appears in Apﬁan&ix 111,

103‘anes end addresses were obtained from uhn hatwonal Courc11 of

- e —ing
— ———

|
Teachers of English. See Appandix I for letter anu reply.
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Beginning §;ptember 53, 1966,iEh3 writer began correspbndenca

(t) ‘with persons recomﬁended by réspondentsvto the questionnaire. The pur~
lpose of this correspondence was to obtain additional current opinion on
and information aﬁout classroom praéticesvconcerning diagramming. The
names of the correspondents and a copy of the letter sent are 1né1udéﬁ
as Appendix IV, ‘The responses are included as Appendix V,
From the fifiy Sfﬁtes sent the original questionnaire, forty-

‘seven replies were recaived (94.0%'res§onse). O0f these, thirty-six
horked with aﬁd returned the questionnaire, sometimes with an accompany-
iing letter (see Appendix VII). Eleven sent only expianatory letters,
lten of these letters are included as Appendi# VI. (One respondent re-
quested that his reply be kept confidential.) Three states did not
respond to the questignnaire;‘thesa were Illinois, Tenressee, and West

jrginia, | | !

From the fifteen cixies; ten replies, cne with an accompanying

‘Ietter; were received (66.7% response). The accompanying letter is in-

|

leluded in Appendix VII, Cities not responding to the questionnaire were: !

o —— ——-

e et s =

ILos Angeles, California; San Franclsco, California; Cleveland, Ohio;
Boston, Mﬁésachusetts; and Dallas, Texas, .V
Since only thirty-six states completed the questionnaire, the

following compilation of answars represents a 72.0% response from the

i e —— et A

states, Similarly the ten cities responding to the questionnaire'repre-
sent a 66,7% response, The nurbers repressnt a tabulation of the items

‘|[checked by the respondents.

In response to the question, "Judzing by your approved texibook

List ard/or your cwa personal obéervaﬁion, classify the extent of the use

e g — o — e

I
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" fof the Reed and Kellogg method of dlagramming » . " the following

- .
1

-
P ——. -3
s
1

asponsaes were recaived:

TABLE 1 - -
: ' : ~ USE OF REED AFD KELLOGG ' . :
| | - Almost : w
i Not Seldom Commonly Widely Universally Omitted |
' .. Usged Used Ueed Used Used Question Totals i
‘_tates_ 1l 7 20 5 2 | % 36 | : é
Cities O 6 3 0 1 -0 10 |

Thus in the view of the responding states, and disregarding one state
which omitted the quest on, the Reed and Kellogg system was almost uni- 1
$rsally or widely used in 20,0% of the states, commonly used in 57.1% of

he states, and seldom used or not used at all in 22.9% of the states.

Of the ten cities z-esponamlg to the question, 10,0% almost universally or |

bridely used the Reed and Kallovg system, 30.0% enswered "cammonly used"”,

'the remaining 60,0% seldom used the system. o o
To the question, "In your opinicn, at which level is the Reed and'

| -

s1logg method most used," the ‘following response was ﬂivan. (To this

%usstion there was duplication in response; i.e., two states chac&ad'all

hrea levels and ten states checkad two levels—-making a total of fourtesn!

‘upllcatlons. Two cities chacked two 1evels~-wak*nv a total of two dap-
lications.' In all duplications the 1evels checked were junior high and ‘!

\@:condary-cumbinations.) O e o

i
|




" TABIE 2
LEVEL OF USAGE OF REED AND KELLOGG

| L . ' Minus
a Junior Onitted Total Dupli-
‘ RBlementary High Secondary Quastiun Rasponse oatioﬁ Totals

S‘ba.tes 3 29 15 : - Y 36
Cities 3 - 1 3 | 12 2 10

i

|As Table 2 indlaatas, there was a certain amnunt of duplication of
f
'Janswara, so percentages will be given two ways: on the basis of cases
.Kinvolvad (either states or cities) and on the basis of totel response.

‘Both sets of figures will disregard the respondents that. omitted the -

hqnestion. |

% RESPONSE

‘

& o Elementery Junfor High

ITotal (states) 9.1 87.9
“Cases (cities) 60.0 . 20,0
| :

W

Total (sts.tes) 6.4 . 68 3.8 1000 |
Response (cities) - 42,8 b . - 42,8 100.0

| . ¥The total percentanes are not given-because of duplication they
are in excess of 100,0%. .

Oommant51°4 on tha Reed anl Kellcvv system came from thréa cities

\ 104Gomments on any question in the qusstionnaire are not neces-
sarily those of the person to whon the fcrm was sent, as the respandents
were free to refer the qusationnaire to s2nother person if they so desire

mm
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77 f.:l staz _(1 nmber‘ng of crits 13, wse,_ t'

present writer.)

1. Reed and Kellogg method is used in textbooks under
adoption at the present time. ﬁﬁlwa.ukaa] .

-

2. Our :textbooks contain diagraming, but we lea.ve its
nse to the teacher. (St. Louis)

~ 3. Where it is used it is used sporadically. @etroit)

4. Commonly usad by teachers so trained--scofted at by
others. G‘Iorth Dakota)

5. Some teachers might use it, (#ichigan)
6. Do not use., (South Dakote)

7. This gpe of disgrarming is used--but diagramming is
Waninan _ = . .

| -~ 8, Seldom used after Grade 9. (Vermont]
4 Goncernin, the ba.lloon diagrah (cf 1851), no respondents knsw of

s.ny tea.chars or schools that used this method or any earlier methods. |
Only two states omitted the question; no cities omit'bed 1’0. The only

|comment received was--"I was born sixty years t.oo late for this one,"

[Two states, however, indicated they had information available Zor teache ~.

on the balloon dia,ram. Delaware and New Mexico. The.wx:iter wgs un=-
successful in an attempt to. obtain samples. Cnly Delaware responded to
Ithe request (see Appendix VIII) saying, "This is to inform you that the
only thing we have avallable as a sample of balloon 43 agrans is a large
'homemada' chart used in a previous inservice program," | '

In response to the question, "Judo'ing by your approved English
taztbook list and/or your own personal observation, classify the axtent

of. the use of the newer (1.3., linguista.c) metnods of d*agraming . o .,“
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- l' ;  mmE3 . B
USE OF LINGUISTIC METHODS o l ‘

L  Klmost | .

’ Not  Seldom Cosmonly Widely Universally Omitted |
' . Used Used  Used  Used Used Question” Totnls f
. J
States 5 2 1 1 0 5 36 |

Cities 4 6 0 0 0 0 10

| | . . | o : |
Pisregarding the cases that omitted the question, 3.2% of the states have ]

ide usaga of ths linguistic nethod, 3.2% of the states declared cormon n

nssge, T7.4% of the states and €0.0% of the cities seldom used this
wthod, and in 16,2% of the states and 40,0% of the cities this method ‘
. | '

was not nsed at all,

In classifying the level at which the linguistic mettods of dia-

b grarming were used, the following response wes obtained. (Duplication to'!

| his question consisiad of one state chocking elementary and junior high‘

land three states checking junior high and senior high--making a total of
ifour duplications, Only one éity duplicated a response by checking juniorg

%high‘and sécondary-~total: one,)

TABLE 4

LEVEL OF USAGE OF LINGUISTIC METHODS

T ' | | Minus
Junior Onitted Total Dupli-
Elementary High Secondary Questicn Response cation Totals

" IStates 1 8 v 14
1 |

| o - ities 0

i~ - —teed

|
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Percentages will be given both on the basis of cases involved (either

. statgé‘or éitiés) and on tha baeis of total response. Both sets of

TABLE /a
¢ RESPOMNSE

Elemantexry Junior High.‘ Secondary Totals

Total (states) | beb
ICases (cities) 0

Tota) (states) 3.8 | - 65.,  100,0
Response (cities) 0 75,0 100,0

¢

*The total rercentages are not given~-bscause cf duplication theyl
are in excess of 1.00,0%. | '

Two cities and ten states had the following corments concerning

- Ithe use of linguistic methods or linguistic diasgrans: .
| 1. Only éasually to illustrate é ppint. (Houston)

2, The linguistic methods have not besn used, (Wash-
ington, D, c.) S

3, We are moving toward linguistic approaches, (tlevads)

4. There is not enough of a widespread use of new texts
‘to make a statement d.e., linguistic texts). (Michigan)

5. Roberts! earlier bocks, PattérQS'cg English and Sag- .
1ish Sentances, are respensible for this high school
attention (checked seldem used). (ﬁolcradog

6. (used at junior and secondary levels) if at 211, (Ohic)
7. (concerning level of usage) hard to.say--by individual
teachers only--ones who has (sig) recently had ccurses
stressing linguistica, (Alagka) - ~ |

-
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8. Soms of our teachers are uszng struatural and trans-
formational but I have cbserved only a few cases when dia-
grams were used, (lows) | :

7
L}
2
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9. (not nsed) to date. (Hawaif)

ok ¥ ]

| 10. I think those using 1inguiétic spproaches mark sen—~
~tences instead of diagrarning. {kensas) .

11, Only observed use in 3 junior high schools. (rermont)

12, The use cf the "newer” methods of diaargmming'has been
very limited, becausze mainly of the lack of both training
and understanding. (South Carolina)

- g s e s w o w8 6. s eiwees e e e DT SR ARSI

In addition, the state of Indiana reports ninety—three schools

z¢urrent1y uszng or exparimenting with linguistics and sevanty-tliree with

)
ﬁxansformatlonal grammar, These figures were obtained as a result of a

h

M

i : g :
In1ie, Indiena of the Indiana State Department of Education in October of

v e

1965, |
é . In answer to the question, "Are there any books included on your
1 : ‘ el . . : .

‘adopted textbook 1ist which contain any of the newer methods of diagram~

E:ing,“ the answers were distributed as follows:

e g -
o re———y e e, o -

‘survey directed by Miss Toni. Sue Ax, Stste English Suparvisor,_Indianap—‘

- I BOOKS ON ADOPTED TEXTBOOK LIST CONTATNING
E ' LINGUISTIC DIAGRAMS
. : ' e
* No Adopted Omitted - |
Yes  No Taxﬁbook List Question o . Totals
vates 9 12 B 5 36
“iles 3 7 | 0 '_ o 0 .10

"-Pc"ardi those caaes that cnitted the qusstion, 42 9’ of the statesj

i oty N aal W Lt i & sall Sl 3y N > i e ™ Uik~ vl el kil svh bl ClNRN

‘;f(:) | KD have an adopued taxtbook 1ist includa texts cont ning lﬁhgulstic

——- ey -

- —————r ———
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di;g?éms and the re

responces ware received:

D

|books. Mone of the cities used an adopted textbook list, but 30.0% of
| then made such fexts availsblo, while the Femaining 70.0% d1d not,

The question tabulated above also asked which methed of dia~

| . .
gramming was most often found in linguistic texts, To this only two

¢

1. box=-tree diagram of transfornational Géhe_fative
Grammar (Ceorgial |

2. immadiate constituent; aleo the “diagrams" suggested
by the Texas Transparency Project moterials Masterbooks
gold by L. L. Ridgway, Houston, Texaz, (Pexas) (See
Appendix VIII) S

comments concerainz the use of linguistic texts were:

1, Texts are being adopted in 1966, Some of the texts ‘

contain newsr methods., (Idako)

2. A se'parate' sereening cormittee handles and lists

textbooks., (Xansas)

3. Enjoying English garies is in adoption,and recorrends
transformational and generative gravmar diagrams « . .
(Louisiana) o .

.., The Michigan Council is interestsd in Linguistics and
in modern teaching about language.’ The noversnt is slow
but this year thers are several fine texts available.

ﬁdichigarge S

" 5, Using the revised Harper-Row Building Beiter Eaglish,
" although the newly revised books are not yet on the adopted

1ist. Some of the newer approaches to disgrarming are found
in this series in the brief chaplers on transformational

grammar, ete. (in which diagrarming is involved and, ro doubt,

taught to some extent). (South Cerolind)

6. Individusl teachers are using them (i.e., linguistic
diagrams) with some classes, (Baltimore) o

7. We list 713 titles for use in Grades K-8, (Wew York
City) o o |

_‘Linguiétic-texts nost freguantly mentioncd include the following:

e - it g wete B
ey

g - vm———n e o iAoyt oty < mis et
et i S - e ——

-

—

rliae et

— et
——




R AL A e i e Bl e

- - » - P 1o = e m—.

8 ——
T e s T S T

Yodern Enclish qutrnca at";cturg, Syrall Rogoven
{@ | Patterns of Enzlish, Paul Robarts

Enio inz Enzlish (series; 7-12), u*nger, publisher

"-

11awng Batter Enxlish (revised), Farper-ﬁow, publ*sber
' Grazmar Usagg and Style, HcGraw*Hill,'publishsr

Trapsformational Grar r_gni ﬁhe Teacher of ?nhlj%! Owen Thomes

Additidnal information of special interest was obtained in re-

i | Svntnx Paul Roberts

‘; Assistant Aduinistrative Dlrector in the O’flce of Textboois and Supp11

in New York City, describes a comprehensive textbook saz riple library

!ou understand, I anm sure, in a achool system such as
ours, which follows an "open-list" policy rather than a
limited local adnption sysiemy it is V1rtua;1y inpossible
to nake any brief statement concerning such a specific
instructicnal practice as you are studying. Our list of
approved texibooks, for exuample, includes over 700 items
for use in English Composition for grades K-8, You would
{ . probably find this list encompasses all of the titles
é‘ o - recerded in all of the responses tc your questionnszire
? | ~ from all other school systems, plus other titles.

- We are happy to invite you . . o t0 make use of our
textbook sample library for your research.’

. The existence of such & library and list could;be, of coufse;
jvaluable to students interested in textbook fesearch oé tégchérs in
selecting suitable books for their students. |
To the question, "Do yoﬁ know of any special p"ojncts, research,
lor school in—servic= training programs . . . ttat include any of the '
thcds of diagramming,” there were fourteen ansvers from the tb1rty~six

jstates responding and two answers from the ten C1ties. Cor:ients mention~

‘ing these projects or attitudes towsrd them wares

105

sponse to the quasstion concerning 1%nﬂuistic textbooks., Lso J. Steinlein,

R

STt ETE T s e o LT .._.___..._...1

I

e ovtere

. .

See Apcendix VII for contents of entire lettier,
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1. Wisconsin English Langusge Arts Curriculum Project

. (USGE), Dr., Rebert C. Pooley, Director - Study sheets
(:) . reproduced monthly for distribution to every Milwaukee
secondary English toacher. (Hilwaukee) (In this
connaction, it is interesting to note Dr. Pooley's re-
sponse to the tralitional and IC diagrams; see Appen-
dix V for this comrent,) ‘ . .

o . S S e S ST LSy W 0. § ~S T Ry s
i W tarte WO — - ——— ;

2, Ye dre holdinz a 3 weeks in-ssrvice 'érogrem in iingu:’.s-
tics, (’Balti;norej, . |

3. In service study may include diagramming if the local
teachars chocse to consider it., (Kansas) ' |

L. Tree diagram, UVM Summer NDEA English Instituts; Saw U,
of Vermont Summer program and observed tree diagramming,
(Vermont) _— |

|
‘ 5. Coos Bay -~ Also Aermiston——(Write Dr. Freeman Anier-
son, Portland State College on this)-~Schools in Eugens,
' Salen,. Coos Bay, Beaverton, Leke Oswego, Springfield, Cre-
gon; Seatile, Washington--who are ths pilot schools for
the transformational gremmar being written into the language
arts curriculum being develoged at the University of Oregon,
Eugena, Oregon: o - o '
- Coopsrative Research Project No. H~149
Contract lo, (£-5-10-319 -
. Title: A Sequential Curriculum in Language,
Reading, and Composition (Oral and Written,
Grades 7 throvgh 12) |
 Director: Albert R, Kitzhaberl06 (Orezon) .

6., Diagra.ming is not being stressed--concepts ave, (Towe)

7. Much workshop activity (and curiosity) regarding str.
ling, & trans, grammar. (Ohio) | ' -

8, Under the auspices of Project English no. 1987 I intro-.
duced a system of diagrerming which synthesized ccrtain IC
as well as transformational tectniques. A copy of the
governmant report is usually available in major state
1ibraries, About 100 teachkers in Colo, have been exposed,
to this system, (Leonard Landry, Consultant English,

Colorsdo) ' I S L :

7 - 1°6Dr. Kitztaber was kind enough to send the wrlter a saiple of

the volumes of the grammar developsd at the Curriculum Study Center, The
lkind of diagram employed is the transformational tree or branching diegram
of the-type fairly standard in books on transformationsl grammar, . (Soe- h
ippendix V for Dr, Kitzhsber's letter.) | - !
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. 9 Thera are many schools where teachers are tryinv
linguistic appreaches, The University of Michigan,
Michigan State University, Wayne State, Western Michigan I
all have linguistics depariments, This would be diffi- '
cult to pin down without a statewide questionnaire. : 4
However many teachers and schools use whatever system -+ _ |

is in their textbooks. (fichigan) | A i
10, Scretimes as a by product of the li“guﬁst*cs anproach. . é
(Yevads] | S i ,

- 11, In~Service Prograns introducing 1invu*st1cs. Described
in Classroom Practices (NCTE) 65-46, (?exas :

12, KDEA Title XI Instituts Penn State U. (Pennsylvania)

13, Wisconsin English-Lang, Arts Projsct-trads-trees
used to & small extent as a visual aid, No drill or exer—
cises in it, (Wisconsin)

14, Inservice course - Little Rock Public'Schools, Trans~
formational Grammar (Arkansas) '

T I LI ST T

15, ND“A Institute at Universitj of ebraska and Hasting
College. ('\'ebrav.ca')

16, MDE4 Institute at U. of Utah=-im Slaaer used material l
on dlagrauuwng. (Utak) . | ! ;
!

‘ | 17, - Prevwous to my present position, I served as supervisor
| of reading and English in the Greenville Schools (S. C.).
While there, efforts were nade to develop more understanding
among the teachers of the so~called "newer" aoproaches to
English instruction, including diagramming, A project with
the assistance of the ICTE, was initiated in one Jjuaior
- high and on2 senior high school. in order to conduct some
. . action resszarch -in newer apprcachea. The junior high pro-.
‘ i_ct proved more successful than did the sen*or hieh.
South Carolina) :

The respondents were also asked, "Does your office have matsrials

on diagrenming availab}e for teachars on request?" Answers were!

»
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DIAGRAIMING SAMPLES AVAILABLE | “

Yes No Omitted Quastion Totals
. . . ‘ . ) . . j
States 8 26 2 36 .
Cities 1 9 0 10 |

wam—
.

Disregarding the cases that omitteé.the question, 23,5% of the states and
10.0% of the cities provide diagramming samples, while 76.5% of the

states and 90.0% of the cities did not.

If respondents checked yes to the precedinb question, they were
then asked which type of diagram was available for teachers on requast.
Of the nine checking yes there was fréquant duplication, as those states |
or ‘cities had "samples of se\eral dlffevpnt kinds of diagrarq. Thus from l
nine responses, twenty-eight tabulation marks were obtained bacauae of &
lthis duplizatioﬁ. Thetgollowing teble disregards dupligation and indi-
1cates the twenty-eight responses. In addition, becaﬁse of possible ambi-

guity on the questionnaire under the category of tres diagrams (i.e.,

liof "tree diagrams" will have to be interpreted as meaning either trans-

2
‘ 4
whether transformational tree or IC tree was not spesified), the category ‘ ?

lpormational or IG. Two respondents wrote in t{ransformational." These
are included in this tree category. Also note that in this table states

'“Ad cities are ncﬁ'differentiated.107 ' o o _ . e“f

.

.equést (Reed and Kellogg only).

1070n1y one clty, Wash*n"ton, D. C., inditatad h“v samples on ‘ 3




TYPES OF DIAGRAMS AVAILABLE

.
5
&

. Reed and Kellozg = Tree Chinese Box  Balloon Tot al

AR G A A Ch R Ceid ot /

; 3 [Combined | ' | | |
. » tates and 8 10 A ) 4 28

{of the 28 totai responsas, 28, 6a cite the traditional Reed and Keliogg .
thod, 35.7% the tree d:avran, 21, Ap the. Chinese box, and 14,35 the
alloon diagram. | |

In answar to "Dosa your office hzve diagranming waterials avail-
| ble and if so, wba‘ type’“ the followino brief “emalkq were made.

1, All types—-but I cousider it a waste of time—-
except fcr supzrior students who are interested in

analysis. (Dregon)

2, Textbook materials only. (bhid]

it Pl el

RENQE RSN IRIVR TR e S T | 48

3, Project English No. 1987 Cdiégrams). @olorado')
L. We do not encovrage diagramming. (levada)
In order to determine how willing statas and cities wers to-bave

Hnformation provided by an outs*de agent and to determine the extant of

SRR PR -L b AN

~ |thelr interest in the spec*fic area of d*agramninu, the quest*on wvas =~ ||
: sked, “If you do not have such informatlon avahlable, would you like to ‘
ve it provided throaab 2 central agency, such as ‘the National Council ofy .

‘eacners of English or the U. S. Office of mducatien’“ Th. followina

ftable represents the response:
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IESIRE TO EAVE INFORMATION PROVIDED
" BY A CENTRAL AGENT ~

g
No Omitted Question ' _

10
3

Wisregard:ng those cases that omitted the quastion, 63 0% of the states
and 57. 9% of the cities indicated that they would like to have a eentral
hgent provide stch information, while 37. 0% of the states gnd 42,9% of the

cities desired no such agent.
| " . PR ' |

" In indicating which agency was preferable as a scurce of informa- ‘
fon, the National Cotneil of Teachers of English (NCTE) or the United

~tates Office of Educaticn (USOm), state response was sparse. " Twenty—~two

tates onitted the question, ten checssd the NCTE; ona "checked the USOE;
end three checked bothr-mak:ng total preferences for the NCTE thirtesn
and for the USCE, four. Siz of the cities omittnd the quastiou' two

hacksd NCTE, none chocked USOE as a single source; and two checked bothr~ ]

k total prefersnces for the NCTE four and for the USGE, two.
Reactions to havinu informatvcn provided through a centrel agancy

d which specific one was preferabls were exprassed as’ follows-

1. Entiraly too much time is syent in the misuss of dia-
gramming. We try to de-emphasiae diagrarning. (ew Orleans)

2. Although we are not convinced of the value of diagzram~
ming, we would bs interested in examining any such informa-
tion. (Baltlmoré)

- 3. On the basis of current kno ledwe aoout d*ac““mr1n~ w3
do not give this topic high pr:orlty ("éw York City)

-— ‘ﬁ"
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4. Inforration upon request, yes, but nothing that
moves teward a national curriculum. ‘ansas)

5, Lesa emﬁhusis is being placed upoﬁ diagramming
and more on student writing. Revision is often
handled. by using the ogaque or overhead projector.

PR N P

" .80 long es it is good material, (Alaska)

APk S nd s ek B i T

7.. Either, both (i.e., ICTE or USGE as sgeat), [riscne)

8, This office relies on the textbooks of the rajor com~

panies to dizseminate current striuctural & transforme-

tional as well as conventicnal systems of diagramming.

In addition, spscial workshops are held treating the

materials of Project English No, 1987, (Golorado) .

Tows) _ , -
6., Makes no diffarenca (i.e., NETE'or USOE aa'aganﬁ) S \

VT SURIPY X P

9, Teachers need a broad background of knowledge about
langusgé in place of "gimmicks,” (Michigan)

In order to determine current opinion on the status of diagran- b

ming in the public schools, the writer included space for commente in |

loonnaction with each question on the qﬁsstionnaire. Sore of thease com- |

|

lonts reflected porsonal opinion on as well as professional policy toward |

% | ‘oiagramming. Similarxy!.letters accompanying the questionnaire contained ||
. “ ' 3 . . . . - . | :
ispecific corments which revealed present attitudes toward diagramming.

Tt is hoped that the following excerpts will give the reader an oppor-
niiy to .compare widely held opinions about'the status of diagramning in

Rttt i N+,

: jonal leéaders in various states and cities.

.

lthe public schools to what that status actually is according to educa~ i .
St, Louis, Missouri o \
(quotation from our K-12 curriculun guide for English) ,
The reader will . . . note the cmission of anything con- '
cerning the diagrarming of sentences, The reason for this
 is that diagramming is not a skill to be taught for its
own sake and has no valus if it deces not help pupils
understand sentence, structura. Teachers are heartily .
encouraced to use diagramming as they would aay. visual
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B Aidevice, but diagra:ming as a skill is npt included | " : .?
in the tests, The knowledge of sentence structurs : |
- which pupile acouire~-some of it with the aid of

N -diagrarming, it is hoped--will be tested without the
T nee of diagrams. Pupils who know how to diagrem sentences »
| but cannot pass such tesis obviously have not profited - i
by their proficiency in drawing linss and setting words
| . upon tham, (Philip Enzinger, Supervisor Division of
' " Corrieculum and Educational Research, St. Louis Public
‘Schoolé) |

< . S . . i
e Mk el e v et e o et it N3 e b AT A a4 Y ek i " i g

New Or Sy L iigiana

Entirely'too mich time is spent in the mléusé of dia~
grarming, We tvy to de-emphesize diagrarmming., (E. H.
Friedrick, Dirsctor of Curriculum Servicé)

- .
Y

}Milwaukeg*“ﬁggponSig_ .
I -+ This excerpt is from the Engld sh Larvuagg Arts Guide

that is given to sll teachers of secondary English:

"If disgraming is employed, use it as a visual aid
to kelp students understand the essential elaments of
a sentence, not te picture the complexities of sentence
forn, A student should not be tested on his ébil*ty
to diagram sentences but cu his ability to write sen-
tences.” (fiazel A.. Thcmas, Goordinatcr-Saeondary
English Language Arts)

Disgramming is a tool to be used by the discriminat-
ing teacher to support whatever kind of grammar shs is

* teaching, Our philosophy is that the Enzlish teachar-

~ will need to acquaint the studeat with several theories -

. of gramrar before he is truly "liberally educated," and
diagramming may assist in such instruction, We dis-
coursge any use of diasgrams which do not promote under-
standing. (borothy Davidson, Program Director for .
English, Division ¢f Curriculum Developwent, Taxns
Education Agency, Austin, Texaé)

o “ésiisgi,(éxcerpt from lettefj - h __' o -d

. Conngcticut's State Department of Education promotes
. - any methods, devices, or materials that give promisec of-
- developing more accurats understanding of language by
students, hen diagramiog is use J for this purpose~~A

— S—— — — . o g o g 4 S arti St | g
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Ohio (excerpt fiom letter)

E

;not as an end in tselr--and when itfis uﬂed in

'Education, Hartford, Connect*cut)

Kichigan

Wisconsin' (excerpt from letter)

of Fublic Inqtructwou, lMadison, Wisconsi

conjunction with other methode~-not as the only way
of developlng this understanding, teachers are
encouraged in its use, ' (Robert Farrar Kinder, Eng-
1ish and Reading Consultant, State Depa_tmant of

On the basis of rather wide—spraad suosrvisory ¢

visits, may I safely conclude that a teacher uses

diagraming to clessify a syntactical relationship,

Howaver, this is a meauns to an end, and I doubt

whethar most teachers consider it desirous in and

of itself, (Walter Eddingfon, Chief, Bureau of

English Education, The State Education Department,

Albany, New York) |

Althouzh the traditional system is generally considered
"old hat" by yourgzer teachers, many of the older ones
do use it and most of the textbooks adopted throughout
the State do include it-~in varying emounts, of coursa,
Personally, I fe2l sure that the linguistic "tree" and
"box" diagrams will be used more and rors in the future
as Fries, Roberts, Postman, and Cwen Thomes continue
to influence teachers, methodolozy, and currictlun
throughout Chio. (V. B, Wootton, Education Consultant,
English, Title III, NDEA, State Department of Educatlon,
Oolunbus, Ghid)

Diagramm ing seems to me to be a tool which teachers
might use to make abstractions concrete. I thin& there -ﬂ
is a great danger in using it as busywork or as an end
in itself, f?wlured.E Yebster, Exacutive Secretary,

Michigan Council of Tezchers of ® .glisﬁ} -

Our Wisc, Enzlish Lang, Arts Project is developing
a curriculum guide on the teaching of ldnzuage, which
adopts a modified type of transformational grammar,
Some "trec" diagramming is uskd in it, but not recom-

mended for exlensive use (mainly in jr, hi.). (bhesus"

A, Pingry, Enzlish and Beading Speclallsti Department

o et —————
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Kansas

" || natre.

. hava been observed in upper els

. Olympia, . Washington]

- visor, Language Arts; Thre Board of Public Ianstructien
of Browsrd County, Florida, Fort Lauderdale, Florids)

on

I am sure meny teachers in the state use diagram-
ming to explain sentence structure and I am sure many
teach diagramming as an erd in itself. Such practices
mentary, junior high,
and senior high classrooms, My guess is that the

majority of diagramming is of the Reed and -Kellogg method.
(thomas 'L, Berton, Supervisor of English Language Arts,

. Use of any disgramming at all is left entirely to
local schools., We recommend oanly that it be a means

& not an end when used. (Lois Caffyn, English Langnage
Arts Consultant, State Department of Public Instruetion,
Topaka, Kansas) . - S .

As mentioned earlier in this Chepter (page 61), the writer

| corresponded with perscns recommended by respondents to the questlon-

The purposg of this correspon&enge was to obtain édditional

| eurrent opinién on diagrdmming as well as sbecifié classroom practices,
| The majority of these responses, however, gave only additioral opinion,.
| Parther, many of the persons recommended were teacters on the college

| level, and one reference was to a military academy. The following com-

| educators.

| Florida -

My personal opinion of some years standing is that
anything but the slightest use of diagramming is of
1ittle value to the general language arts teacher. I
question whether our job is to teach children a sysiem
of language analysis that would have the net effact of
making them little, conscious grammarians, - Certainly
they can learn about their language as well as how to
handle it effectively without learaing a "system."”

But then I am opan minded. (Arthur S, Healey, Super-
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| iebraska

I don't beliesve any kind of diagraming 18 l*kely
~to improve composition with one exception., Francis. . :
Christensen, U. S. C. (University of Southern caliromie;!,
ghows how the Immedlate constituent diagram can tsach '
students how to compose more sophisticated sentence -\
patterns, (Frank M, Rice, Nebraska Curriculum Dsvelop~
- ment Center, The Univarsity of Yebraska, Lincoln, .
,-be“aska) . . -

¢ + o for the most part I consider disgramming much
like chess--an interesting intellectual exnrcise with
no conceivable relationship to language. (Charles Isom,
Cooxrdinator of Language Arts, Flllsborouan County Public
Schcols, Tampa, Florida)

Nebraska

- Let me say first that T feel that virtuslly any typs
of diagremming can be helpful in revealing the structurs
of English sentences to high school students, Chinese
box diagrams, of course, are supsrior to traditional
ones in that they reveal constituent structure,
T £ind it interesting that you make no mention of

the transformational grammarian's "oranching tree" dia-

ram, probably the most effective msthod of all,
?b e S, Strasteim, Instructor in English (Linguis-
tics), Hastings College, Hastings, Nebraska)

" When it (3iagramming) is used, it serves merely as

an additional tool for teaching. :
"As we move- toward a linguistic orientation for our

English program, more and more teachars are using a tree
diagram much like that found in Paul Robert's {gic]
books, {lernd Harrison, Consultant in Secondary English,
Division of Progran Developrant, Texas Education Agency,
Austin, Texas)

Those who use any diagramming in our system dc not
" spend lonz hours of tezching or demonstrating it; they
use it cnly as a method to get at a difficult analys*s
of a construction for tbcse ubo cannot rsason abstractlv

"
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III), sent out with the original quastionnaire was also sent to persons

| recommended by the responients, The following ¢orments were added to

two, the balloon diagram; thres, the tree disgram (linguistic); and four,

| the Chinese box diagrem (linguistic).

80~

i . quiekly, | ' ‘ - S -
I see many teachers uss ths traditional disgram very
successfully in helping some pupils understand the func-
tion of a word within a construction; otherwise we do not
use it at all. If & learner can understand the rese of a
word or its function within a consiruction, what then is
the point to any picture that will show him what he alyveady
" comprebends without it, (Malcolm M. Julisn, Language Arts

Sﬁﬁsrvisor, 7-12, Muncie Community Schools, Muncie, Indi-
a ‘ . . . . .

In general, we in ths English Department at Culver
Militsry Academy do not feel thal diagraming has nmich
value in revealing or describing the English language
to high school students, Occasionally the teachsr may
use a diagram to clarify certain relationshuips within
the sentence, but for the student to spend his time
diagraming is a waste of time and effori, The obvious .
reason~-one has to understand the grammatical struc-
ture of the sentence bafore he can diagram it--hence
there can be only a minimal reinforcing valus to the
procedure, Second, the student hes to learn the de-

. tails of whatever system of disgraming hs's confronted
with, and having learned it, he has ecquirsd a kind of
gkill of no real valus, And if he has trouble learn-
ing the details of diagreming, he's faced with just

one more obstacle to making progress with the language.

At CMAL we teach transformational grammar, but we do
not emphasize diagraming beyond a2 very ninimal degreo.
Elrer G. White, English Depsrtment, Culver Military
Academy, Culver, Indians) - |

The special enclosure illustrating types of disgrans (Appendiz

these enclosures and, ﬁherefore, have occasional refersnces to the dig~'

grams illustfated.' I1lustration one was the Reed éqd Kellogg diagram; -




| parsone.lly use 3 & 4. Most of the teachers in the
county use 1 (who use any at all)., I have never =een
anvone use #2. (Charles Isom, Coordinator of Language
Arts, Hillsborough County Public Schools , Tampa, Florida)

-

)

1 tried Eng. Snytax (rhich dincludes the transforma-
tional branching diagram) last year with two "low" college
divisions, grade 12, The diagramming showing every lsvel
of sbstraction mekes more sense than many of the techniques
listed above. (John Smith, Brunswick High School, Bruns-
wick, ¥aine) ' L |

Wisconsin

- T regret that I find no value or significance in this
kind of analysis and thersfore have no comments, (Prot.
Robert C, Pooley, Wisconsin English Language Arts Curric-
ulun Project, Un*vers:’cy of Wisco 1sin, Madison, zfisconst

| Avkansas (2 frea hand 1llustration of branc&ing "Iifee appesrs firat)

This is the type of diagramming we use to some degree
" 4n the schools of Little Rock, Arkansas, I feel that dia-
gramming is helpful as a visual aid; however, I do not -+
feel that very much time should be spent on it. (Josephine
Feicock, Supervisor of English, Little Rocxc Public School
Systen, Little Rock, Arkansas)

We do not emphasize traditional dzagram practices in
our English langunge arts program in Orange County. Todi~
vidual teachkers of course employ diagraitming from time to
time for special reasons and purposes,

The direction of our thinking is toward transforzrational
grammar. We shall be encouraging "diagrams" appropriate
to this kind of program, (Mrs. Bernice Hoyle, Currieulum
Assistant in English, Orange County, Florida) |
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'SUMMARY AND CONCLUSTONS -

R S . Summ

| o L L a

Threé different approaches to evaluatidn'were'made in the coursef .

of this study | '_ | k
1. the 1iterature concerning the various typas of diagrams.

i ,. | 2, & qpest:onnalre sent to fifty states and fifteen 1argest -

.cities;

Bl b B A J2aik )

. ' 3, personal correspondence with educational administrators and

teachers, , '- | - R ‘ | *‘;
From these sources the writer sought to determine the followlng. o

Y-t A A

. C:) | | 1, the present status of disgramming in the public schoolg
throughout the United States. . ' |
2, the types of diagrams be*ng used. |
3. the merits and shortcomings of the varioﬁs tjpes of dia~
grémé.'

. 4. expert opinions concerning the effectiveness of diagrams as
. & ) (=)

a teaching device.

5. ?he resources avallable to teachers for securlng info .atlon

on diagramming.

6. the extent to which nore information on disgramming is

desired, and from wbat source such infcrmatlon is preferred.

v . Since the study was linited to. the opinions of the persons con-

(:) o tactea and the op*n*o"s of the writers 1n uﬁe *iterature, the findlnvs l
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| are, of course, subgective'and Suagggzz;;'rgthor than conclusive. ih ]

| addition, any generalizat:ons drawn from the questionnﬂire must be |

limited by the fact that 6. 0% of the states and 33. 3% of the o*taea did i

| not raspond, therefore, 9A.Op of state response 1s represented and only
66.7% of the ciiles. '

-Cogolooiogg
If the ooioion of the oespon;ento is coosidered representative
‘.and the above meotioned limitatiooé in.responso are takeo into con~
_sideratioo,‘%hemfollowing conclusions cen be drawn from the studys
1. Tho_Read and Kellogg diagram 15 used -in varying degrees in
evéry siate and city rosbonding to tbe_questionnoirée fhe_majority of
%'thevraspond%nv states use thé Reed and'Kellogg nethod to an extent that
{ could be considered at least "conmon" or "wida." Only a.nioori*y of the
|| responding cities use the Reed snd I\ellos'g dlegren to this extent, |
The Reed and Kellogg mathod is used at the junior high school
5 1eve1 by a great majorlty of the respoading states. Bui onLy.a small
minority of the responding cities use the method at thié level." Use of |
N the Reed and Yellogg method by the clties was divided equally betwee

; thg elemantary aad secondarv levels.

Oversall, 11nguﬂstic methods of dla“ramwina are seldox used by

| respondina states and clties.. Nearly half of the cities responding used |

| no linguistic diagrams at a‘la 0f the states using linguistic diagrams,i
three~qnarters are using them at tha secondary level, All of the

responding o*twes use thert at this level, Many* comments made by
{ respondents, howevor, 1ndicate that interest in the Reed and XKellogg
| . . ’

-’method is ﬁaning, while interest in 1inguisﬁic methods 1s increasing,

— T g
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| revealed in the literature included in the study are presented in detail

;‘cuminws are, of coursz, value judgmenis which depend upon the situatian
| in' which and purpose for which a disgram is used. W*th respecu to dia~ i

| grams in the public schools the followinn ganera’izations could be made.‘

| Read_a: d Kellogn diazram

— S

In~service tra:nin“ proarars, special studies mede bv universitzes and | y

o‘leges, NDEA inst*tutes, aad curriculum prograns under Project.English
in¢clude 11ngaistic disgrams in their provrams of 1nstruct10n or experi--i‘

mentatlon. Texubooks are includinc llnguistic materials more andxncre. ,

2, The typeu of d;agrams used throuuhouu tha states and cities

eccording to the survey 1nc1ude' | f ' - o - o ;

(a) the Reed and Kellocg dlagram |
(b) the IC ‘tres diaaram or a variation (e.g., the IC brauching |

(c) the transformational tree or a variation
The survey disclosed no use of the balloon diagram or earlier fogmé; nor i
use of the slot-and~fnller diagran, 108 o |

3. The mer*ts ‘and shortcomings of the typss of diagran a3

in Chapters II,>IIi, and IV, Any generalizations pn werwts and shart- M

\ " :
Merits - By a rearrangerent of words, the diacram 11lustrates

the logical (i.e., meaning-based) rel at*ouship ‘of the structure of the
senténCe. Properly used, this diagram can illust.ate grammauical equi-
'valance, or the lack of it, aé well es provide a means of exhibiting

ambiguity.

1°8Althou"u no respondents krew of ary teachers using balloon
jagrams, soms of them irdicated they had- samples of such diagrams

available.

D
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Shortcom ings - Because of la.ck of a,,,reament iu couveutvons iu
O : | . || various texts, and in some texts dlff:tculty in maintaining the 1nterna1
o consistency of the rathod, th*s diavram is not very effectlve in showing
| the structure of compound and complex sentences. |
Balloon dwqgggL‘ '
| No material was found on an evaluation of th:i s t.ype of die.gram. |
Bece.use s however, the balloon dz.agram is an earlier and sonewbnt similar
version that led & to the Reed and Kellogg diagra. the writer assumes the.t:
& sinilar evaluation applies. | |
f . - B IC _tree diacranm
Mgg,ijg_ > This diagram rerains and reveals t.he sentence's syn~
tactic structure by leaving the words in the order in which they appear

1n the sentence. It aleo has the adv&ntage of the branching tree in that

{it can be interpreted in only one way. 'In IC tree form this di%ram is, |

in particular, simple and easy to'draw |
| Shorteoninzs - The rigidly dichotomous procedure on Wﬂa-@h this
‘diagram is baeed necessitates a co’nplzcated cutting precedure iuvolvinr
‘, ldecisions as to the order of cuts or of making cuts,
L Slotland~filler diasram
| | Merits - This diagram bas the same advantages as the IC tree _e.ud,
in addition, can be more explicitly labeled. It also avoids the decisiong
of cutting. | |
- Shortecomings - Greater cemp].exitj'-'is involved in the e:_cplici_t

labeling of the diagram. The laﬁeliug of each slot accompanies the

analysis, L - |
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Herits - Like the IC trea, this diagram leaves tha words in. tha
order in which they appear in the sentsnoe. The unique valua of this
diagram, huwsver, is that it illustrates tha notion of eoustrubtions
being nasted w*thin constructions, ‘

hur&comiggs - The Ghinese box is dirricult to draw naatly and
whan cumplex i& hard to interpret.
zg,nsgormg tonnl-tres disgrem ‘ .

Merits - Because of the uniqua approach to grammar by the trans-

fornationalists, this disgram reveals the dsep structures of-a sentenca i
 rather than surface structure. It is tha mosﬁ'explicit of the diagrans
| | discusssd and can be interprated in only one WaY .

Shortco"*nqg Because of its explleitness, the transfommat*nnal
d*agram is extremely complex and mey seem strange and d1ff1cu*t to the
beginner, The quasi-algebraic notations involved in the ruleslfrqm

| which the diegram is formed may prove an additional diffienlty, -

L. A survey of the ressarch on diagramming seems to imiicate

it is not an effective teaching device in connection with the skills of |
| reading, writing, usage or punctuatlon. Mbst prescriptive uriters in f

|
| the field, bowever, advocate its use for ons or all of these purposes. |

\
grammatical anzlysis rather than in connaction with other cormunicaticu ’

8kills, Little research howevar, has been done on disgrarming as a

Other uriters contend the valua of diagrammmng lies in its usa in l

‘taach*nz device since the 1940's,
|

5. 0Of the states r;spondinv to the questionnaire, threawquaxters

| have no materials avallab‘a for teacqara oa diagra.minz. Véarly all

(90 0%) of the cities offer no_such material. Of twa nty~eigﬁt toua_ f




respondents to this qusstion (corbining cities and ststss) 28 6% msds”
|

evailable samples of the Reed and Kellogg diagram, 35. 7% the tree (IC
or transrarmstioﬂal), and 21.5% the Cbinsse bax, and 14.3% samplss of |
the balloon diagr&n.

bl |

6. Twc-thirds of ths responding states and a majority of the

responding citiss desire that materials on diag:ams be provided thrcugh |
2 central agsncy.‘ The majority of the states and cities thatfdssire

information from a ssntral agast pwefer ths National Council ot Teachers

| grans as an effective teaching device--all provided by a central agent

| (preferably the National Council of Teachers of ‘English) to teachsrs on

| teachers at all levels in order to make diagramming q,mors mssningfu

| informstion on what English teachers nsed to know in order to use dia-

of English as a source, although some respendents prefer the Unitsd ' t'
States Cffice of Educatioa. To some it,masss no di’ferencs which agany?'

is used as a souree.

Racommendstions

" In taking into consideration the preceding informstion concera-

ing the current status of diagramming the writer sses the need for the

followinga.

1, additional ressarch in order to determine the spscific |
Iunction that diagrams serve in the field of English.

2, & concerted effort made by linguists, traditionalists and

dev1cs for English instruction.

3. explanatory materials on methods of diagsamming and specific




Sy
2]
£
o
<]
-t
=
=)
m




B CH A Bk R et A T R L
! TR R > e TR R T TR R TR AT T R e L Ry
K d Rt Larkis Yhoratia ot

| A _ Books and Mbndgraphs | |
| Bach, Emmon., An_lInir oduction to ;F___gg,sgormgjioggl, Grgmggx o New I‘érks
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